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(cA
Maria Mohtessori founder of the educational method
/ aJT
that bears her name waaroorn in Italy is* Ancona in,1870. She

*

f
took up the career of medicine, bein g thg"fl’\7st’\woman to quallfy
as a doctor in the University of Rome, wﬁ e"'or many years she
held the chair of Anthropology. She -mfrgo specialised in nervous
disorders lass% fltis led to her becomlng interested in the educa-
9 $N\a v.cuo Y ¢ r A
tion of backwald children*, rthaja(Ni’\eventually - b\}/ e-/fcy\miUTO\Li
and ilvae raBeu""ng«fttefe entered the sphere of normal education &%
\ W VvV X A V(U«iV Sh. sw«'0 f* 6% «wWuU, */sf-*~**xx*%
Her first great Experiment with normal children
took place in one of the slum districts in Rome in 1907.
When what is now known as the Montes sori Method found its
way to England some five or six years later, it seemed like a
thing miraculous, what Dr. 53 B. Ballard, calls "The miracle of
A -riT¥7 . . A' . - nm . .
«/nraking it possible for private study to take place in the infant
school; of making it possible for a nuMber of little children
to work in3*"©Pendently in the same room at the same time,
and this without any driving power beyond the impelling force
that comes from the work itself..... In this alone, even if she
had done nothing else Dr. *“Montessori has made an imperishable
contribution to the cause of education™. ("The Changing School”
page 192 .i - it¥**-* *«**0
,ITo the great majority of people today the name Montessori

Sh\A

is Arimarily associated with a new method of education* phis
A WAXy 1~ux TUXT
is comprehensible enough for"he has devised a new and very

original method. But her deepest and strongest claim to a

permanent place amongst the /educators of humanity lies in the



fact that she has made a amtmt~lscovery with regard to the

nature of the child. Briefly stated it amounts to this* "~ that

the child loves work as much as, and even more th;jrli""lay. # 8a
fuch a M .doctrine ¢usd so contrary to our traditional

idea that most people donot

beliere it yet.nor can even imagine it to be true. They are more

inclined to*hakespeare* s description of the schoolboy "ISfilth
satchel and shinin ornirg face, creeping like a snail unwillingly
te schoolX. s e u & Sc

This statement, however, does not"™» «»«Mu«Wwcw«
if one stops to consider carefully what takes place”,in the mental
development of any normal child during the first four years of
its life before it comes to school. It is only custom which
blinds us to an appreciation of the prodigious amount of-hard
mental labour WhichA he accom plishes all by himself during that
period. Every child is by nature an explorer. Unceasingly,
untiringly and,, though it sounds strange”one might add
unconsciously, the infant is busy exploring his environment.
Everything is grist to his mill. Watch any baby, even in the
pram before, he can walk or speak, and you W%H find him busy
examining the nature and properties of everywhich comes
his way. The mysteries of form, shape, colour, weight, size,
causation, space, time, language, the ego and the non-ego, are
b ut some of the subjects which his unwearying intelligence
endeavourfr’\/lz/lMNfaiPBiiir'to sort out# Al\(ndf\%l?t.h such success that by

the age of four,he has managed to this confusing”jig-saw

of a universe into some sort of an orderly organised system.
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And all this by himself, mark you, noyone teaching him. Regarded
then from this we can see that the outstanding
mental characteristic of thagtpre-school child is that he is a
great "absorber" . His mind is continually absorbing-
knowledge from his environment; and must do so by its very nature.
Now Montessori®*s®grfeat achievement, as far as practice is
concerned lies in tjluke, that she has evolved a new kind of school
which is based fairly and squarely on this remarkable capacity
of the child™ spontaneously to absorb knowledge from his environ-
mafct. Fx CSNVOOW 1~
Consequently her the art of education WcStsr/n(I) preparing

a Special Environment for the child Which”containl in it what we

#ish him to absorb What the flp-naultaidve Committee _of the
Board of Education n clFit»maadag.
alls an,Instirue'tive’ -irishment" J though as we shail

J7), (2) placing the child in < dynamic
M A" lluo
relations with t&”"s-“environment- “pieh involves - (3) giving him

freedom "to live his own life in fe&h free from

adult interferepcj CEu©p™.-«g™io the laws of his own nature” .

TIY-rtu 3 a..fiby snmn”hrnm\ Maa btwuuTIr*ggtiftweHiis
f-h-"1 « fr>ftprinm in a prepared environment”.

This prepared-Environment contains a multitilde of Occupation!?

or Teaching M aterials whose primary aim is to assist the child’s

physical, mental and spiritual development» -a Lt the same
trim? enable# the child 1sq.onta.n.e sly. to learn " the three R*s’
] UM inim T

and other school subjects, - in short to acquire that form of
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culture which corresponds to the civiliv tion (east or west)
to whicja he happens to belong. From point of view
-£j1/UO it
then, one may say that -thiiulis a method which combines
the acquisition of culture with spontaneity.

It is important constantly to bear in mind that Montessori's

S0 much
method of education is not/a practice based on a theory as a
tj©-
theory b ased on a practice. on the observation
of children acting freely without adult interference. Obviously

it is impossible in a brief outline to do justice to the wonderful
) ) o ) GmA%jQ0
sy stem of harmoniously inter-related principles which has been
during the past thirty years™as IT
49559&S of her unceasing researches into the psychological mysteries
of infantile growth.(see "The Secret of Childhood"”, Longmans.)

We can only touch on some of the more important aspects.

constitutes the chief difference between the child and the adult*
jaweAfethat (the iIpPBWHwr is in a constant state of transformation
or *metamorphosis* whereas the adult has reached the norm of the
species.* From this deriveclj\lother principles, one of the most

A original of which is Doctrine of Sensitive
Periods in Development.

During his development each child passes through various
stages, called Sensitive Periods, in each of which J3SE3B53®«* ni
possesses a special but transient sensibility to certain
49 aspects of his environment. Each of these Sensitive Periods

may be compared to the beams of a searchlight coming from within
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and lightirg up certain facts in the environment to

the exclusion of others. A Sensitive Period is akt like a
™ tvwv  /fiame "which burns without consum ing" ; while it is in the

ascendant it endows the child "1~ rpanirri (MM +~nQ-i )

interests andyTpotehtial.ities. Such for example is the Sensitive

Period for larguage, which enables a child to absorb a language

from its environment in all its complexities of grammar, syntax
and pronunciation "simply by living". Such again is the Sensitive
Period for order, (See "Secret of Childhood, page ) ' and there

are many others.
It is our business as educators to place in the environment
didactic occupations which correspond to tjaa- Sensitive Periods
my&s*ly . . L .
through/uie child io pagnirrg. IN—1TrdTtrrmTr“~ Sensitive Periods
r* -— ‘r Vv
are phenomena of mental development; JSBkr-e-sr<h enables tine child

i.passaasg through it to absorb pertain elements from his
cJt Ifa yaswydL aS-fajJt*

environment, and i-iiiiliamwgpi«ai>Biag™ with an ease and permanency
which will never occur again. j~'without going into details we may
N - say in general of these Montes sori occupations that each is
designed with the purpose of assisting the childls development
in a precise and particular way. -dWairfrt«**M W Jt/ot only his
mental development but that of his personality as a wholes for
with Montess ori dAN—nbody and mind
are never separated, in theory or in practice.
Eacla of these occupations involves therefroéj%sjkinrsf\j\lz?];o'd
activity, - material and mental, JP1 vy m1? uggle
JUHE i i It is always a question of "learning by doing".

But it is notr_emph atically not”a question of learning by doing
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just anything, anyhow, anywhere., » Since each occupation is
designed with a precise aim it is necessary that the child should
be initiated into that gjaapawy n*nminiinaMivyitiTmWTS into the exact
way in which the material is to be used. This is the teacher's
job, and that is why Montes sori describes her as the "dynamic
link" between the child and the prepared environment. Incidentally
Montessori BXKapxxihKxwxKdx&kst&EhKKXxiKxfxxHMKXjafxihx prefers the
word "Directress” to that of "Teacher"” because her job is not so
much to teach directly as to direct a mental energy®which already
ma, 5u-t/k a *ww\ /ItW" Kc— c”ml-1 ko
exists. enable9 3J|r to make port under its
own steam. | The child's activity with the material (after the
teacher k_la_ls_ gone awhaayV/::r(]J%npleted her task of initiation into its
use) is/an individual things J.t is seif-activity, - Map. Selbst
Tatigkeit which Froebel was forever seeking and yet never success-
fully realised through his "gifts". Like Froebel's, these
occupations could well be "«idBBir'*gifts, for they bring/the child

not only the gift of knowledge, but that mott precious of all

gifts, self-realisation, or what Montessori calls
"v alorisationl of persbhality" . It is in these occupations
~WMSLPOGE*
that we find the secret jjf the Montessori child's inten se®concen-
tration. For each/establishes a "point of contact” between the
prepared environment and the soyl of the child. This point of
Y)Ao\AN*cL>Xu*X ywtfv | tJ>

contact sets going a precise”™activity immaterial which is accom-

panied by a correspondingly precise activity of mind# aaa I/his
activity may, and often does, continuel for long periods

of timejp far longer than the ordinarpreriod.of a Primary School.

It goes on|“in fact until the "cycle of work"™ comes full circle
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and the child stops of his own accord. This concentrated

activity with the material, involving "both the "Centre and the
periphery™ of the child's personality, is the means by whichjat

the same time. psiedsmpe@® i he strengthen his mental powers and

builds up a living system of knowledge. iI>Eiffi:n-

> of the mind or (33 unexpec
tea acquisiuiors or skij..I, sucn as une famous "explosion into
writing" and "the discovery of reading” which astonished the
world in Montessori's first schools in Rome .

For the younger children, beginning at the age of these
occupations have largely to do with the refinement of the 'senses”-
hence the name Sensorial M aterials. From these the child passes
on to other occupations in which the sensorial element diminishes
as the more intellectual aspect increaseuntil finally the
Young Explorer finds himself travelling joyfully along ia*®
"prepared paths”which lead to the acquisition of the/(t:hree R s
and all the other subjects found in the usual school curriculum?”
Each of these prepared paths consists of a series of carefully

graded occupati ons®passing through which thejChild, by his own

self-activity, or individual work, perfects himself as he paws

sdorn given by Montessori to the child
in the prepared environment mup h misapprehension prevails. /The
Q9 <TAND IWW*
child is notAallowed to do "anything be likes". True he is
allowed to choose his own occupation; but he is only permitted

to choose from amongst those materials of which he already knows

Nal( 31JjyJz e el W ?

> TV¥**'1 X c? ociwM , FiUvu* 0
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the correct use. Secondly, having chosen he is only allowed
N

: : lt~
to work with material® so long as he uses thonrin tike correct

Uxo
way. Thirdly, the freedom gy

% permission to commit any anti-social acts*_ oy- in any wqgy mate«
4rTrimOf n nni «angs to nt.hsra- it is alwaysf\freedom to do right.
Th/eMontess ori system, as SsrtSI above, is based on the laws of
development. That is why Montessori always insist**® -that
we should eeowaeeem”.y encourage the child towards independence.

Independence &growth are intimately bound together, are
Fh.fact different aspects of the same process” fagrrowth consists
in the acquisition of ever new stages of independence. Such is
the law of life. The act of birth is the first great step
towards independence,l1 for with it the child takes over from its

6 uvotv etf
Mother "tte functions c* respiration, digestion, sensation and
others. Weaning, learning to talk, to walk are further
steps towards independence”™ for in each the child takes over
functions for which he had hitherto been dependent on others.
Hence Montessori's famous slogan "Every useless aid arrests
development"”.

The effect of the Montessori movement on modern education
is beyond calculation. Its influence extends far beyond the
limits of those schools which call themselves after her name.

) influence of )
Dr. Ballard, for instance, says somewherewtvlgté%tt *E»/Montessori

1
revolutionised the Infant School in London a dozen years.

The Individual Work System so prevalent in Primary Schools today
isfadmittedly awy largely the result of the of Montessorils

prirfi-ebp 1e'D while the Dalton System owes much of its value to the
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same source (Miss Parkhurst was a student under Dr. Montessori
o jr

dfccl worked with her for several years in America). Many other

movements, such for instance as that of the Creative Activity
schools Tggyfcdhg owe more than they realise to the liberating
influence of Montessori's principles, though”gadSjf- of them would
do well to study again“and more deeply”® her iiaarof liberty* 'Hr**
Iﬂ‘J/V9whjgfr is a human liberty and not just freedom to run wild, which,
aw Montessori says, is the form of liberty we give tomcats and

VV/<-
and not on the instinct of curiosity-*-,, Déft| Uffrm insjbo space to

lizardj-/H Human liberty and true choice is based, on IMWilie[dge

develop Jtirtsu paiwb here» Nor have we space to show how the

Montessori sy stem.which started with infants of 42 "to 6"has now
> Ot-UK «. JtP

«(}develope%that in Great Britain there are officially rec&g(ncised"

V!

1Montes sori Schools for children tip to 12 years of agej>" mfiS in

some countries, notably in Holland, up -fce University entrance
standard.
What of the future? Is the Montessori Method just a

passing fad, an evanescent phase? W6 do nub think aw, birt-agroe
w* iAW i WI ¥ .
Professor Godefroy of the University of Amsterdam

mMun hr rrrntn "Those who are not favourable to the Montessori

Method ask sceptically what will become of it after a number of
years, meaning to imply that before long a new system will have
taken its place. It is not difficult to explain to such that

the Montessori Method is founded on general characteristics of
life proper to all organisms, and that it will last as long as
life itself lasts. It is not possible to imagine that such a

principle, having once been introduced into pedagogy could ever

be abah 3-oned” . *
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