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THE TEa'KING OF THE MaSS

In teaching children about the Mass if Is difficult to do so
all at one time .We should rather do so - seriatim - and In the,
manner most suitable to the possibilities of the various ages
through which the child passes & Thus , at one epoch - the earliest
-the senses and movement have psychologically the greatest Import-
ance; and other means at this epoch would not be arjB?KaKiiat*i4xiaxyxxx
e&thln the childo(s comprehension * So then the question might be
asked t Ought we bo leave the children In a state of complete Ignor-
ance with regard to the Mass wuntil they are old enoughto under—
stand It -or should we teach them what we can under the aspect
and through the means of the senses and movement ?

We know that very small children have a special senslInility to

understand

fix well those things they know through the senses and movement.
Therefore our aim —to takgsan example the little dramatic scenes
represented below is to create in the children who do them and
a sentiment of temderness and love and to impress on the minds of
the little ones certain particular things which will remain
In these representations as they carry them out as a sign of homage
they move i84ih delicacy and in silence and In this way their
little minds are brought to remember these thingsxitfcfch facts
with a real devotion

If in this way at this xgax precosious age we make use of these
Innate sensory -motor tendenels which characterise this epoch
at a later age the ch&dren will advance more readily on this
foundation without having to recommence at the very beginning

This fprm of preparation Is a preparation of sentiment,
because thorough the senses and movmant which are the vital
factos at this age , these things are taken In In such a way as

to stimulate and cultivate the corresponding sentiments



To Illlustrate what we mean let us takethe example of a little

child of 2-3 years who Is near her mummy and thinks her the most

beautifula and lovable being In the world .She will delight In

doing something to show her love for her - but she will do It

through movement She might do it by giving her nmummy a flower

or a kiss and this action strengthens her sentiment of love for

her mummy A Il this sort of thing - through action -causes to arise °

and to be strenthened this sentiment of love and tenderness

similarly through the at****** acting of the

, And

little scenes as dee

cribed below there is born in the souls of the little ones a

sentiment of tenderness and love for Qu* These expressive

actions at tjis early stage are like the first seeds of love and

tenderness sown in the souls of the children , producing an

effect which could not be attained at this stage by means of a

purely Intellectual comprehesnlon

If It is objected -Why sbuld these things be done
why not take the children

In the Atrium

into the Vhurch where verythlng is more

beutlful? ©ur answer would be , In the Church the children would

not be able to carry out all these actions so slowly » so patently

so eactly , so often and with such attention as they would be

abe to do so in this room set apart and so aranged and furnished

that they would be able to carry out these actions and be so doing
corresponding
evoke the sentiments *>

So then if It Is true - as it undoubtedly Is - that the

little child can learn things in this way through activity it Is

our duty £o find out the best ways of exercising this and implement-

ing this special sensibility for the advance of religion . It would

be manifestly Impossible for ****** g gorup of children to do all

these things in the Church ( even if It was at ahand 5 *ever-

the less these exercises represent something which will

impression which will remain when the mid of the child
Ml

leave a last!
is more



TEE TEACHING OF THE MASS ,»SECOND F8RXQD

There Is a second epoch In which children, are Interested In
words and like to learn the names of a series of objects »
a period whichbegins as the child approaches the age of five
and is beginning to learn to read . At this period he likes
putting out a series of objects and placing next to each a little
card on which has been written Its corresponding name - In ’act
it is a reading exercise .( se ppp )
hater on there is a THIRD PERIOD atill more advanced in which the
child Is Interested In and abletfi understand the explanation of more
elevated things , For these too mwe must prepare special means
which are however always by means of some sort of a material
which solicits an activity which can be carried on alone and
spontaneously by the children after they have been inltltated into
its proper use »We have such a material In THE MASS CaRDSZ -
orxXfc3 "The Opened Book "»‘*a® beolow *

So In this way - we repeat ~we should not wait unfcEixfckaxcrbt**sbR
xaast to beging teaching children about the Mass { and other things
Ilka The Eitruglcal ~ear } until they ars "cultured and intelligent "
but we shouls eek how to do so at every eopch of life -thus
following different forms of Instruction which correspond to
those <8dd differing eopochs §

THE ATRIUM



Let «8 r8*cap some of the essential npolnts that Montessorl isould
have us remember with regard to the teaching of the Mass ( and

also other religious subjects ) First, That Instruction should not be
given Isixjfeka: during the Mass Itself ,Second , - that we should
present the subletc of religion ( as every other subject Jnot so
much In a logical way as In accordance with the various epochs

or Sensitive Periods thro ugh which the child is passing In the
couse of his development — that Is to say in a psycho*logical

way , Third, In the sensory-motor periods (28— 4) we should aim

not so much at evoking In the child an intellectual response to
definite oral teaching but rather - through action to evoke

certain semtlments of love and tenderness , which would remain In the
chll * a soul as a foundation Fourth ,We should , as In other
subjects make use of graded Didactic materials , specially prepared
to solicit in the children who have been taught how to use them

a soonataneous and repeated activity by which the child teaches
himself through thematerials ,How long he works with any particular
m aterial la not for us to say ! the child himself knows better than
we do when he has reached "saturation point "(See AralKontegsort

"The Inner Guide n*pp2%$9 )
THE GOOD MaHNEHS REQUIRED IN THE CHURCH

Coming now to dealwlth subject In a mors particular way we might
well begin with what Montessori once described as the good manners
which ape required by the child attending 6 service In the Church ,
if© one would dfeam sals Montessori of letting a girl go to a

bat lor a debutante to Court without a prior Instruction on how to
behave @A such occasions with good manners and prorp@t$: , In the
smae way it is unjust for us to expect small children to behave
properly In Church without a prior definite and accurate instruction

on how to conduct themselves .So s uparnaturaUsing the



the benefits gained by the children at this age through the

~xerclsaa In Fraetclal *4fe in the ordinary Moriteasorl ila ss

for the under-fives we should ( in the Atlun If there is one -

but in any case not In the Church )teach the children wlthgreat

care and accuracy how to perfora such aclons as waiting the sign of the
cross »genuflecting »blessing Itself at a Holy Isater sfcoup »standing
up and sitting down correctly and quletly ,how to place a coin

In the box »select a candle , light It and place It on a stand , or
carry It In a procession » how to empty and refill the vases with
fresh flowers to be placed before the statue of a saint and so on «
And we should do this very early on In the SeanHire Period which
children go through at that age for fixing sensory-motor activities
-at which time they will do the® with special Interest , attention

and pleasure *

THE aLTaR WHAT IS IT ?

The above should be coroe just befiSre
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THE TEsS HING- OF THE" MaSS

W ~ AlltAeC 1*1 3
In teaching children about the Mass if Is difficult to do so

¢VSC cl- MG "s-\vuvy

all at one time We should rather do so “oriaUrnr— and In the
manner most suitable to the possibilities of the various ages
through which the child passes . Thus , at one epoclj - the earliest
-the senses and movement have psychologically the greatest Import-
ance; and other means at this enoch would not be atHS™aKi™Hrsrrt™ rixx
wé&thin the child s comnrehension . So then the question might be
asked : Ought we bo leave the children in a state of complete Ignor-
ance with regard to the Mass until they are old enoughto under-
stand it -or should we teach them.what we can”under the aspect”
and through the means of the senses and movement ?

We know that very small children have a special senslinility to

»»d-ersiTaniT
fix well those things they kwow-sfehrough the senses and movement.

Therefore our aim—CUI3 takgsan example the little dramatic scenes
represented belowTis to create in the children who do them smA.
a sentiment of tenderness and love™ and to impress on the minds of
the little ones certain particular which w ill remain
In these representations-as they carry -fetesm out as a sign of homage _
they®/move- wi&th delicacy and te silence “and”in~”Is”™ay their
little minds are brought to remember thu®u facts
with a real devotion

Xf 4n- b 1g nay, at this «sesir precocious age we make use of th&gS
Innate sensory -motor tendencis which characterise this epochs

L-gewrv

at a later age the cffldren will advance more readily this
foundation™wlIthout having to recommence at the very beginning

This fprm of preparation isJa preparation of sentiment}

because thorough the senses and movment™which are the vital

factos at this age , these things are taken in in such a way as

to stimulate and cultivate the corresponding



To illustrate what we mean let us takethe example of a little
child of 2-3 years who is her mummy and thinks her the most
beautifula and lovable being in the world .She will delight in
doing something to show her love for her - but she will do it
through movement . She might do it by giving her mumy a flower >
or a kissyand bhjes- tnrbi-on strengthens sentiment of love for

her mummy |~ "TyrWwyraisLt-nf....

similarly ?through the agfcfeBwn acting of the little scenes as des
cribed below”there is born in the souls of the little ones a
sentiment of tenderness and love for Out Lord . These expressive
actions at t™is early stage are like the-first seeds of love”srnir
'iksadaaaafesbs. sown in the souls of the children , producing an e8«»£Ex$i&&

effect which could not be attained at this/stage by means of a

i O ~T
purely Hrtettectual comprehesnion

TVIAW? E/%_ ) ) ) )
If -lb—a- objected*iWhy sbuld these things be done in the Atrium 1

why not take the children into the (Church where ve.rytti.ihg is more
beutiful”™ Our answer would be \ In the JCﬁir_ch the children would
not be able to carry out all these actions"_so slowly , so patently
sp"é\aetly , SO oftenAand with such attenti-oln, as they would be '
tiifcexfo do -ss in lﬁ)?s* room set apart and so’\al'ﬁ/IWfad..imt furnished
|hat they would .be able.to carry out these actlons™aorj bn no doing
evoke .thegg”Si~riaenls O
So.then if -it is true - as it undoubtedly is - that the

little child can learn things in this walkthrough activity”it is
our duty £o find out the best ways of* exercising this

special sensibility for the advance/of religion . It would
be manifestly impossible for gftfcfrEK a giyrup of children to do all

v/eMervO *
these things in the Church ( -even if hWas-.at ahand ) ~ever-

fr&e Hl.ess, ,tti< a wtitigh? w ill leave a lastly

impression which will remalp’\whejg_J,liejnid of the child is more
matured . er W



Footnote . Many years ago | was sitting at the back of an
empty church in Galwaylreland , when a !lttle child
about five to six years of age.came in . She
brisk - almost eager steps -stright up the central disl
to the altar rails .There she stoppecd’\ﬁ"enuflected ,
an
before she trained to go back she lookedjup at the tabernacle
and sent a flying klsi with heShand to(ts Divine Occupants
her N1l6wasMWarcharming slghti®”~ade an immense impression
on Me as | was not a Catholic at the time .1 am quite sure
the little one entered the church , performed her soontaneous
act of devotion ,and went out again blissfully unaware tha
anyone else was in the Church a't the time



THE TEACHING OF -THE, MaSS ,_ SECOND PERIOD

'fLcvv vW t
1 "*hopo X}/rya second eooch in which children are interested in

words™ITHLike -to"Tearn the names of a series of objects »
a period which”pegins as the child apprcaches the age of five

and is beginning to learn to read . At this period he likes

putting out a series of objects and placing next to each a little

2t—I/»

card on which has been written its corresponding name * in "act
it is %Areading exercise J
VvV J—
A"LiTter oﬁ there is PERIOD Ha~till more advanced in which the

iK ~ n g o i O SNk
in and abletfi understand>tho exp Lane timn of more
oXHAMIT Er  fyi guNl
6lovat@l Si?ov tn©s3 too fiwv®© musli propsr© Cpoclsl nrsms
? ] JUJajl duL Qs %QdLcax&@laC M oJLsi™-c)™  a )
which ar-e—howover always by—means of—some sort or a matens i-

child is interested

yfedbeh-solicit™® an activity which can be carried on alone and

chA”e.

spontaneous lvjay the children*o=£+s3»-they have been inititated into

4 N proper

/0) S>ee c-iru™v/ trvu I

So in this way iir~rnl® -we should not wait ‘»»fcfc&xfchgxg;h£&g(g
to begins™ teaching children about the Mass ( and other th-tnga-
H

& T h®-~i-t-r-u-gictrl-~earh”™ until they are "cultured and Intelligent j

but we shouls™eek how to do so at every eopch of IV <&-Mas«*
following different forms of instruction™which correspond to

) ) i ‘YerV*
those (£¢il; differing eopochs g

CLnj2-
n ZAP\ .

V </ ((=lAaa- <Qy
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Let us re-cap some of the essential ppoints tha-t; Montessori would
have us remember with regard to the teaching of the Mass ( and

also other religious subjects ) First.~That instruction should, not be
given iHXkha: during the Mass itself .Second. . - that we should
present the subjeU of religion -j?as every other subject )not so
much in a logical way .as in accordance with the various epochs

or Sensitive ”~eriodsAlJshro pgh which the child is parsing in the

couse of his developmehj/ -- that is to say”irf*a psycho-logica l
way , Third. In the sensory-motor peri(2|-— 4) we should aim
/

not so much at evoking inVthe”jshrlid an intellectual response to

definite oral ~achlpg-~ut \ather - through action to evoke

certain semt*n™nts of love and tenderness , which would remain in the

chil ' a ptoul as a foundation ~Fourth We should , as in other

make use of graded Didactic materials , specially prepared

t in the children who havk been taught how to use them

d repeated activity >y which the child, teacljes

emater lals JIforr'Tong \ie works with any particular \

i"The M Guide ".pp269 ) /material is not for us to say ! the child himz

Coming now to deallLlth'iubject in a more particular way we might
! h? it o
well be”in with what Montessori o”ee describe# as the good manners

which are required by the child attending 8§ service in the Church
¢n . vtz> ) ) _
No one would déeam s a Montessori of letting a girl go to a
f ftp ct- < - _ 1 _ _ _
ball/or” debutante to Court without a prior instruction on how to

behave at) such occasions wicfeh guud T-orpety . In the

smae way it is unjust for us to exp_ect/\small children to behave
jrts™r

properly in Church w ith”r2giijrir’wfrraefinlte an-d™ac-eu-pate instruction ]

Vv \S
on how to conduct themselves .So s upernaturaUsing the
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the benefits gained by the children at this age through the
Exercls3s In Practclal E~fQvin the ordinary Montessorl 8lass
for the under-fives®we should?***in the Atiun If there is one j
but in any case not In the Church»*’\teach, the chr\i/gg{:rs/? witijgreat

care and accuracy how to perforin such actons as nmalil®” the sign of the

cross ,genuflect*»”~. blessAag.. a t a Holy Water stoup ,standing

up and sit-M®#- down correctly IAIAff jhow to place a coin
in the box ,select a candle , light it and place it on a stands-or
carry it in a procession “~how to empty and refill vases with

fresh flowers to be placed before the statue of a saint.and so on
And we should do this very early ertf in the SOSnitive Period which
children” wwxh ft. tha-t-“age or flxla«r> sensory-motor
_ — — - —— "A>w ith special Interest , attention
and pleasure
THE AKCaRMNYy?HATNS IT 2

2%
he abe”ve should be c¢™me just befidre



ehanaeable parts at all , as the majestic action of the great

Sacrifice moves on Uninterruptedly to Is climax *
HOW TO PRESENT THE MaTERLiL

As with all .Morteesorl*s teaching materials there Is a special
technique to be used In the presentation of their to the children -
or child , for it will g?t%?ll )E)e an Individual presentation , We
shall not attempt here to give a full description of how the

booklet

Opened Pooh should be presented to the child , as a book of directions
w ill be included along with the cards and other objects , Put we may
pause to note a few salient points , In the first place the material
is so complete,providing the means to so much Instruction , that it
would be Impossible €0 expect a child - or an adult for that matter -
to master it all at one go . For here as elsewhere Montesaorl has made
use of the principle of "the txstxfct® separation of difficulties'"
dealing with one difficulty at a time , and that by means of a
separate activity which can:be repeated and reoeated until practice
makes nerfept' .

Sovwithoutigoing Into the matter fully we might indicate , as
an example , the manner of preseyntalion of the Mass' of the Patechumena
On opening the box in which the material is contained the teacher
first takes out the four sets or groups of cards which comoose the
wbll % ss - each set being on Its own colour andaeparated by an
elastic band *yhe explains that the green erads compos the Aass of the
Natechumena and the other three sets - orange , red and blue - com
prise the %as of the Faithful * These last three are held together
by a larger elastic band to show that they collectively make up
the &ass of the Faithful . These last three she outs back in the

cards of
box j keening out only The: Mass of the Catechumens*



She begins now by shuffling the green cards , as one would a
pack of cards,and then spreading them out at random , without any
jttsispt at orde ,on the table - or mat if they are going to work on the
floor for greater room space . It is almost certain that at this
Juncture any intelligent child wlH ask why there are certain white
cards mixed up amongst the green «rhia gives the teacher the cue to
explain that some of the prayers of the Mass are used every day |,
whereas other parts - which are called the Propers - vary with
the particular ~ass of the "ay *

The teacher now , after expialnlng what she Is doing , begins
to set the cards in their right order beginning with the one which
has ”In the name of the *ather and the Pon and the Holy Ghost on it *
( for as Montessorl once said "everything ”“atholic begins with the
signo of the Cross ) . As soon as she has finished putting them out in
theor right order, she asks her ouoll if he or she would like to do
it himself . This Is the moment to explain how touse The Control of
Error ( seep )The child could do this in two ways fTa} either
by having a Missal with the Ordinary of thé Mass in it and con-
sulting it as he goes along , or b)by looking on the bake of each cards
There he will find a number which indicates the position of that o
particular card in the succession of cards which make up this
first part of the iasa < Once the child has learned how to proceed the
teacher can go away and leave him to it to work It out at his own
pace and by his own efforfes. he likes to repeat the exercise
and do it all over again ( wblhc is very likely —without having
to refer so often to Control of Error , well and good , But perhaps
he has had eooough for thé day «But now he knows how to use
the material and can choose to work with it the next day , and

peobably for many days after wards u ntil he can "beat his own

record ¢ and put the cards out in their right order without once



*3

having to have s recourse to the Contrd of Error .(Very often If
two children work at Ithe material together - as they are allowed to
do if they wish - one knowsit better than the other and he or she
acts as the Control of Erro to his partner .) (

As soon as a c?i d can out out the cards d the lass of the
Nateghumens pooperly the teacher will let him take out the orange
cards of the Offertory , and after a brief explanation let him

set to wokk on those in the same manner .And after that with the

cards of the Consecration y and finally to the Communion . One

dya - perhaps ait his own accord or perhaps at a suggestion of the
sma 1l

teahcer the child - or a group of children will put out all the cards

of all four partsfcbtasxEBxpEsdtHg of the Mass to”etfer thus making
KatKiaxKibcfchKxMxxuxy the impressifee'Birds* mEye View of the Mass -

( see p. ) OTHER DETAILS /

So much for the xrayers and Probers of the Masoand when and where
they are said . But the Ptlasb. does much more than sneak , when he
says Naas ' he also performs many actions ( beside the great
central action of the Sacrifice ) fact he performs some 500
actions in the course of the cerebration .It would be manifestly
impossible to try and draw the child’s attention to every one of
these ; but , at the same time , to follow Mass properly and a true
liturgical manner , it is necessary to know at least a minimum of thes
actions most of which are charged with a deep symbolism

Bo the nest part of the presentation of The Opened Rook .
would deal with a number of these actions made by the Priest , such

as the many and different signs of the corss , pome made on himself

some on or with objects , one over the congregation . Again there
are many times during the Kass when the Pilest icklsses an object »
» the altar , or the missal or the paten : then there his genuflect

and again the times when he beat his breast as a sign of contritio



With her Imimltahle skill Kontessori has devised a means of

kxxKIxxKgx drawing the child*s attantion to these signs , and

also showing' whefc , during the i”ass / they take place - and

, as alv?ays » hy iBsans of ah activity which rivets the child*4

ttsntion and gives h/iro the PoSeibillty of perfecting his knowledge

throVTh spontaneocu repetton , How shedoss this and much else

besides will be found in [little booklet of expla‘'ntales and

directions whichis included with the material itself *
Aeanwhlie. we giva below a brief summary of some of the

main advantages of this Open Book material

(To typist see other ¥3 )



changeable parts at all , as t$e majestic action of the great

Sacrifice moves on Uninterruptedly to is climax
HOW TO PRESENT THE MATERIAL

As with all Montessori'_;s/tfatf/achirrg m aterials there is a special
technique t ' to the children ‘m
<—chITS" 7 rertwntation . We
shall not attempt here to give a full description of how the
Opened Book should be presented to the child , *m(a ngl?t directions
w ill be included”™along with the cards and other objects . But we may
pause to note a few salient points . In the first place™the material

is so complete”providing the means to so much instruction” that it

would be Impossible £o expect a child - or an adult for that matter -
to master it all at one go . For here as elsewhere Montessori has made
use of the principle of "the separation of diffiouttles "

dealing with one difficulty at a time , and that by means of a
separate activity”which can be repeated ITSVUjLud*until practice
makes perfect

So,without going into the matter fully we might indicate , as
an example , the manner of presentation of the Mass of the atechumens
On opening the box in which the material is contained the teacher
first takes out the four sets or groups of cards which compose the

yXaalUL *

Mbfei f*aas - each set being on its own colour andyseparated by an
elastic band .She explains that the green cf*ds compose.the Aass of the
Natechuroens”™and the other three sets - orange , red and blue - com
prise the Mass of the Faithful . These last three are held together
by a larger elastic band;to show that they collectively make up
the Mags of the Faithful . These last three she outs back in the

cards of
box , keeping out only The Mass of the Catechumens.
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She begins now by shuffling Mrs-green cards , as one would a
pack of cards*,and then spreading them out at randomA, without any
attempt at ordey%on the table - cf\xcrtﬁat If they are gnlrczJto work on the
floor for greater room space . It is almost certain that™at this
juncture”any Intelligent child will ask why there are certain white
cards mixed up amongst the green ,this gives the teacher the cue to
exolaln that some of the prayers of the Mass are used every day |,
whereas other parts - which are called the Propers - vary with
the particular $ass of the Xay .

The teacher now , after explaining what she is * begins
to set the cards in their right order beginning with the one which
has "In the name of the *‘ather and the Son and the Holy Ghost on it
( formas Montessori once sa”™ t"everything”~tholic begins with the
sign™é of the" Cross ) . As soon as she has finished putting them out in
theor right order , she asks her ouoll if he (or sha would like to do
it himself . This is the moment to explain how tc/iiw fThe Control of
Error ( seep )The child could do this in two ways *(Q either
by having a Missal with the °rdinary of thé Mass in it, and con-
sulting it as he goes along , or(b)by looking on the baf£$Cof each wards-
There he will find a number which indicates the position of that n
particular card in the succession .pX eiiir'A® which make up this
first part of the ~ass . Once the child has learned how to proceedvthe
teacher can go away and leave him to it to work it out at his own
pace»and by 'his own efforts. ~St he likes to repeat the exercise
and do it all over again ( —UTlthuut having
tpS-nsf-er—so—o ftenr-to-Contro4—©F—S-rifor » well -and grrcfd. . But perhaps
he has had enoough for the day -4RW-now he knows how to use

Uju
the material®asd- can choose to work with it the next day , and

probably for many days after wards”™u ntil he can "beat his own
k 0S2&

record Q and. put/the cards out in their right order without once
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having to have b recourse to the Contrd. of Error . (Very often if
two children work at ithe material together - as they are allowed to
do if they wish - one knowsit better than the other and he
acts as the Control of Erro to his partner .)
As soon as a chi d can put out the cards 6 the Mass of the
’\atechu%nens rly the teacher will let him take out the orange
cards of the Offertory } and”~fter a brief explanation let him
set to wokk on those in the dame manner .And after that with the
cards of the Consecration ~ and finally tlerg?Communion . One f
perhaps si his own accord, or perhaps at a suggestion of the
teahcer”™ the child - or a group of children wihl put oud”alU”twe“cards_
ofallfourp o Tt s o 8 ISR TS s
( see p.
OTHER 'DETAILS
So much for the rrayers and Propers of the Mass“nd when and where
they are said . But the Piiest does much more than speak , when he
says Mass : he also performs many actions ( beside the great
central action of the Sacrifice! |n fact he performs some 500
actions 33=the course of the celebration .1t would be manifestly
>try and draw the child's attention to every one of
these ; but ~at the same time ~-to follow Mass properly aI’CLa true
liturgical manner , it is necessary to know at least a minimum of these?
V< A oxNZ
actions most of—whioh 'aro charged with a deep symbolism
So the nest part of the presentation of The Opened Book
would deal with a number of these, actions made3lgzlAr;[Eet!Priest , saoh
as the many and different signs of the /some made «*himself

some on?r with objects , one/over the congregation . Again there

are/6any times during the Mass when the Ptle™t ~kisses an object

- the altar , or the missal or the patenj then/there his genuflections,

and again the times when he beat his breast as a sign of contrition.






action -
changeable parts at all A as the ma.estlc movemnt of the

sacrificial moves on ininterruptedly to Its
great climax |,

; HOWV ro . RESENT ms :% t2HjUL |

AS with all. Dr :Montessor1‘s teacl ing materials there la a special
technique to be used the presentation of them to the child »which
varies according to the nature and function of the material in
guestion * We shall not attempt to show how the Openend Book Is
to be oresanted , as a booklet of directions will be included along
with the cards and other objects o

We note here iowev-er that the material 13 so complete and
CDtalns the means In It of so uch instruction that it would be
quite impossible xxxxsvixEsxxjmxacaKEkxiix to expect a child - or
©ben an adult to learn it all at one go , As usual with Monteasorl
the principle here made use of is that of dealing with one difficulty
at a time ("The Separation of D Iffluities ) each difficulty
being over come by means of a separate activity »repeated until
oractlce makes perfect ,

Without going Into details we might take an example -the manner
of présentation of the Kaas of the Catechumens , This would be quite
enough to start with « The teacher takes the cards out of the box
- just the first fifteen that have to do with the Mass of the §atech
umens and shuffles them like a pack ocf cards. The first thing
The next thing is to place these cards in their right order . There
must of course be a Control of Error ( another fundamental Kontessol
princ Vhie ) This could be found either by the child ( or adult
for it b of equal interest to adults Jconsulting the Missal or
a book with the Ordinary of the Mass , or by looking on the back of
the cards , »where numbers have been written indicating the postlotion

of each card with reap set to the others



It Is practcially certain that by this-time any intelligent child mwill
ask "Why are sonp* of the cards white and the rest green ?rAhd this
Is of course'the soroent to explain that some of the prayers of the
Kass are used every day mwhitest others - nailed the Porpers - vary
with the particular '% as of the Day ,
The person, who -is...presentingthe roterial then bgtne to put
the cards out inthler 1gbft order *AS soon, as the child had cottoned on
to the Ildea of v?hat she Is dding.;be or she rolght be asked if he
would like to finish the Job herself . %at would.-be the time to
explain wherein lies the Cenrol ofmError - so that the child can
flnehl It; withOut any hel from the teacher
When It is finished the helid wo’ld be asked If he would like
to do it hlroself . And doing it over and oever again it Is quite
surpsing how quickly one learns to do It properly.
"mA« soon as the pupil has learnt how to put the cards
out In their right order the next thing Is to learn at which
particular part of the alter each particular prayer Is said ,, —
either at the foot of the altar ( as in the Psjlro 42 or Confitsor )
or , If at the altar itself at which part of It — the Hadis or
the Epitsle or ospel side . This too Is taught by roeans of an
activity- as simple as It Is ingenious |,
On another day or dayxxsxxwxKksxixka-xx or It might ne
a weak or two later the orange cards on which the Offertory part
of the Mass are printed could be mixed and aoread out in order in
the same way , and also the particular place where the priest
stands to say each prayer , .And" the same way with the Consecration
prayers and the Communion |,

OTHER DETfAILS

So rruch for the narayers of the Mass and when and where they are

said .But the Priest , a he says Kaos not only speaks but he



he also performs many actions “nearly all of them symbolic and
"bne without s”~Inlficane ;i In fact the Prelst in the eourse of
celebrating Mass performs some 500 actions. « It wold be manfleetly
Impossible to draw tbs'child’s attention to every onw of these
but to follow -Mass , In a true liturgical manner , it Is necessary
to know a certain'minimum of these >** many-of which, are performed also
by he laity who are assisting at Mass,
The next part of the presentation of this mterlal has to

do with some of the most Important of these symbolical actions -
which -form a part of the laas aMMOTSSX a"MSIXoS
SkpisxBibekfcxaKsxxxifexim&sxbyxfcksxsjrSrssrirxsscsmHfisiflifcfcflmarx”xkiscxgt*
XRX~kxsdris-xKXBrxKtyxaixybear.tinxxhlsxlsKsaskx, Thus there are a .number
of tifees in which the celebrating priest makes the sign of the cores -
sometimes the ususal one which every Cathlie makes - but at ohther
times over » or on various objects - as with hbis thumb on the
Missal before reading the Gospel , or on bis forehead , mouth
and breast , before reading the Gosoel or ova rthe congreagatlon
at the end of Mass . In the same way at special times in the Mass the
Priest kisses the altar , or the Mlseal , or the paten s and then
their are his genuflections , and when he beats hls breast «

-1th her inimitable skill Monfeeasorl has devised a means of
teaching kbtkKx where these symbolical actions occurs In the course
of the Mygs Txhlxhxacxar mans which though simple show the
"Inevitable I nature of -her genius joxt“KxsxKacxsrxHxkkssyxxxiKaEafxansifclriraty
xxxxappxsPFkarfcatxyxyxacsrxwtiixbaxsrxxn but It would be useless to
waste precious space on them here as they will ba found with the
explanfcalon how to use them In the complete material , We ummarlse
below a list of the advantages of this material

See MS papge 19 - 20, -<¢



THE MODEL ALTAR aNS ITS aPPERa INANCES

Some Suggestions how It. can be used

One hears a srreat deal these days about the edticationa_l TTTHipf»
value of Visual Aids * for as the poet pu-tn—de Trrlnin gs seen are
mightier than thingsh heard, ". But the more one understands the
psychology of the MontessoriMethod the more clearly one comedo
realise that for children "ana-tha. aai
visula aids are not enough : they require sensory-motor aids
Suppoeeyou wish to teach children about the Mass, the altar
and its appurtenances and. thetr uses Well » first you could simply
talk about it .Next you could talk and illustrate your lesson with
pitures , whiOch would be better .Better still }to have a set of
miniature models - altar

, chalice ,patam, bourse , candles

vestments etc?™and”after describing jhem show the action . But
best of all would, be to do this firsthand then allow the children
to handle the objects ,acxxx name them and go through the
actions themselves We give below two accounts Mxmmmiestaken
from our own observation —fees*- two different schools , which
indicate 4e=ar=.practical wayH the models can be used . m

(I') A Collective-Xesson

The la'sson-described below was given to i group of aufiout
a dozen who, were gathered in an inpdrmal group around the
Teacher/dnd the altar /and was given in one of the clas
at th~v Dowanhill Montessori schoolin Gla/gow , which un by
ther Asters of Not/e Dame de Namur .It/is only fair 1 that

it, Was not a specially "got up" lessofi , put just a rirt/of the

oVininary school/ routine at which”™.Ari"thout any warning , the

Edit Wwas n a tn. the Average age og the



LESSON WITH- a -MODEL-a LTaR SECOND .EXAMPLE

Very different was the school and the general conditions in the
next example 'we give of the way in which a model altar can be used
~t was in a Primary School in a slum district in Dublin™ run by the
Sisters of Charity . There were fifty-six children in the class
- average age about 6-7- and Sister Ma™y had to cope with them all
alone .The class was run on Montessori lines as far as Sister M
was able to do so on account of the limited means at her disposal.

( I notced a childwbo was working out her tbbles on a Montessori
Multioliacation board was *&sing d”-Lsd. cherry stones instead of
the ususal red beds™and. many other ingenious substitutes which
would have horrified orthodox Montessori teachers )”But the spirit
of Montessori was certainly there ~and the children were dl busy
working away individually with great gusto . Some twenty of them
had taken their little chairs and tables into'UCa
small playgcuund wW&£Etheyworked away with surplsing concentration and
self-discipline . Some of the children were busy at little household
jobs , some with the sensorial materials , others with the elements of
"The Three 'R s'™j but what interested me most that morning was
something that was going on near one of the windows . (To quote
from an article in the Dublin Stabdard

"Two little giftsl were going Mhrough the whole action of

frefaring an ... ( zsee paper )



TOTHF' ««i»ND

i1.1111®S G]iilifl"

tv*t wHh the death of iesua « ® > « »

movement wae viIr oa r
‘Sgyu |I' .t~

__» Wty Hie «ynamlc personality havljg

nra,,a It wo-ta soon « » * A

* 9 : e m
teil!l* ,«h ' 9 0.»"
Bra3 $|ff. 1tAS. * " - UWAE 8
- that from time to tiice when -l- alv*
the Carpenter of *.»r.th toroea preset C )-a ™ae some -~ *»

floating that He ,0,;ia n.e aSaln * * LW

asy ,* M *

of cooree »as ponoer.ee apd couW po

| 3 199 there wae no harm 1» taMng certain Precautions ** * e *

o ;the: n.,r> of Ws disclotas * mihdt was. why ,., 1
risible trickery O« the.part pi

» ] 2 »ho O3V of His Ssath ani burial- a«a- 08I<s
" ant to Mlat. em**» *» *e f[3/ °f H iu He
to memory thatthat this Impoetor ahl-e
>3lr , we have recalled to tremor?

w g &l elive said " 3% QI 6 Mg assain gfter three agy® -
<stl -

, - ««rai*# securely
Give orier. then that the tomb « -* * 8hal

" a,, , or oerhaos «1.-ileolnl.«* '-m
SUara»« ontll.the thlra aey .

or u .a, hae rise

Lo " rr. VWflu shquld then say.to the oeo. t - .
ana steal Him away.If tW(];y - 8 y ; h oV\/f
a - «m be more dangerous than tne 01

from the aeea, this last aocelt will _ ,-M u 99Cura

VpPilate saW to them iou have guara9 , away _

u i
/  ZU: - mm R VnrabuSecure put.ting-a
as you toov how .~Ad D{glf/( ng and the o~ )
Ar seal on the stone abd S&HIANH & thQFd quer it (att-7-% >
[ Ja¥s

] ] J)Ofle to bed that night and slept
Having done this they must h«vs

*» -

eounaiy-thinHInS that everythin- wae now

In oraer
§1 BOUNn

% ova rMh their hands In gl®9 ana
ut ( and here our young gangst

ers r
pleasurable anticipation ¥ - thare wae a rude awakeni®g in «>»»

store for them

-w r .Chanter
t  *g ™



On® is. témoiedr tcMgir-jon further : It It auch a fascinating

and thrilling story makk the coirc sc yecausa it la true < And
pur gangsters.are eager for ror'i too# If we did go on wem'mwoid come
next to the story of Stephen , the first martyr.The bad gang are
furloue because they halre been arguing with'him before the people
but - as Luk« says « |they-\r/]vi$nre nofmatch for Stephen*a wisdom and
for the Spirit which gave fddlim utterance " .Baffled as so many
times before in a straight foward argument the ”“~harasses and
**a«kr*as p.dducees fall bake on their old trick of "employing
agents 'to bear false witness » and accuse Stephen of bias phemy
just as they did to his faster , (gome of the lise they made un are
given in A ctaCah.pter VI ) |

And so in his turn 3tepehQn Is brought before the Council
whose members " saw his face looking tike the face of an angel ",
though not even his angelic demeanour had any effect on the hard
hearts of those Jewish leaders * Stephens defence is a
masterpiece In itself - a brilliant summary of the hietory of
the Jew’sh people and the obduracy of their leadres down the
centuries up to date*Ho too does not mince matters i witness his
concluding neroration "Stiff-nocked race .you are for ever
resiting the Holy Spirit , Just as your fathers did .lilere was not
one of the prpohets they did not persecute 7 It was death to fore-
tell the coming of that Just Kan , whom you In these times have
betrayed and murdered ;you who received the law diceted by angels ,
and. dl not kéép it "

'-*t this the Pharisees and Sadducees " being cut to the heart
lost all sense pf dignity In their unmitigated fury and " gnashed

their teeth at him "



*3*
and wS/Srr here to bear witness of It (Acts 3*15-15 ). So

epe-.&e/St Neter andmuch mor# besides '

Keanwhiie - whil© this was fatili going on - |©agoone roust

havée run to tbs (sS&xxxfpE&SEC«6 ..rampi® authofeltlog and

quickly informed them of what wad happeninipdosm there ‘n the

empie coure 2the"thief /rlests , the t-mple suhorintent and the

Saddueceeawastedno time , As *-t 4i:e the historian tells us

'ONEOF T fIIEX Maif ¢ | i 1SHED @i EAKISQ to'the crowd thé disciplea

were Interrupted by the authorities , who "indignant at
their teschin.”™ the multitude and proc aiming the resurrection
of-1'%sus, from the dea » laid hands on them and put them morosi
in Prison "*(-eanwhii. many .of those who had listened to their
preaching had Joined the bsloewera so that th®ir ru bers had

risen to about five thousand )Cha»t 4 4*5 )
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