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DR. MARIA MONTESSORI COMMEMORATION CEREMONY 1954. - A SELECTION OF APPRECIATIONS.

lam very glad to pay my humble tribute to tr~"->utstanding work
of Dr. Maria Montessori in the field of education. She made a new
approach to the education of a type of children hitherto neglected
and bY so doing enriched educational methods and principles ap-
plicable to all children. %
Her name will live in the history of education as one of the great
pioneers in the noblest of all fields of human endeavour.
The Rt. Hon. Arthur Greenwood, G.H., LL.D., B.Sc., M.P.,
The House of Commons, Westminster.

It is an impertinence for anyone as unqualified as | am to offer
an opinion on the work of Dr. Montessori. However, if an enthusi-
last is permitted an opinion, I would just like to say that like millions
of others, 1 am indebted to Dr. Montessori for the thought, energy
and work she gave to prove that the sanest people in our community
were our children, and that we could not realise their potentialities

real  our system of education the concept that the
child was an individual, entitled to the treatment that individualit
demands.’

Great as has been the result of her teaching and her technique |
am ?_uite certain that we are still only at the beginning of the
benefits which society can obtain from her work.

Hector McNeil, M.P., House of Commons, Westminster.

I consider Dr. Maria Montessori to be one of the very greatest
figures m the whole history of education, and consider it a privilege
that part of my duties consists in the furtherance of the work which
owes so much to her brilliance, devotion and inspiration.

Stanley Nisbet, Professor of Education,
The University of Glasgow.

Your resume of the work of Dr. Maria Montessori was of great
interest to His Royal Highness, who well appreciates the good work
carried out by her during her lifetime.

I am sure His Royal Highness would like me to send you his good
wishes for a memorable occasion.

The Private Secretary to The Duke of Edinburgh
Buckingham Palace. %

It gives me great pleasure to give my support and that of my col-
leagues m the Department of Education here to the purpose of your
gathering, and we are glad to have this opportunity of honouring
the memory of one of the greater educational pioneers of the
twentieth céntury.

Professor J. P. Tuck, Department of Education,
13 Leazes Terrace, Newcastle upon Tyne.

I should consider it"""jhonour to join in the tribute that will be
paid to one to whom wc in Scotland, as elsewhere, owe so great a
debt of gratitude. Those of us who have seen and heard her will
long remember her and appreciate her personal influence and quali-
ties and the inspiration she spread around her, and without question
her writings and methods will long continue to be influential in our
University departments of education and our Training Colleges for
teacners. R/

Professor Andrew F. Skinner, Department of Education, :
University of St. Andrews, Dundee, Scotland.

1 am well aware of the noble work which Dr. Maria Montessori
performed during her lifetime in the cause of education. Her in-
fluence is shown by the world-wide interest in the movement which
she began. Her loss is keenly felt, but I think we may be confident
that her influence will prove enduring in the minds of all those
concerned with children.

The Parliamentary Secretary, Ministry of Education
Curzon Street, London, W.1.

It is a signal honour to be permitted to associate myself with those
who will testify to her services for the benefit of the children of the
world. Her contribution to education cannot be fully assessed We
can only wonder and express gratitude.

Future generations will see their attainments in terms of the
services of pioneers like Dr. Montessori.

Evan J. Jones (Professor), Department of Education,
University College of Swansea, Swansea, Wales.

We in this country recognise a debt to Dr. Maria Montessori.
Particularly in the variety of schools we have designed to provide
special education for those who start life at a disadvantage, much
oi the success of our teachers in building up an atmosphere of sym-
pathy and purpose is a reflection of her ideas and her example.

R. A. Butler, Chancellor of the Exchequer.

It is difficult for me to express in'adequate terms my sense of
appreciation of Dr. Montessori’s contribution to education in the
last half century. Thousands of teachers have received enlighten-
ment and thousands more children have received happiness from the
great work she has performed. She has been a pioneer with the
qualities of a saint, a rare combination, and one which has brought
benefit to education throughout the world.

Professor E. B. Castle, M.A., Department of Education,
University College of Hull.
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m|siderare i bisogni del bambino e corrispon-
dervi perché la sua personalita e la sua vita possano
svilupparsi pienamente: ecco il fondamento della nuo-

(V va educazione.

yi-y

Finora la visione dell'uomo futuro, aveva oscu-
rato quella del bambino presente; questo oblio del
presente ha portato la vecchia scuola e la vecchia

\ educazione nelle famiglie a quella serie di errori

di trattamento le cui deplorevoli conseguenze fisiche
e soprattutto morali oggi ben si conoscono.

-r-.;llabambino. é- una .personalita umana vivente e
libera, & membro sociale, porta la sublime impronta
creatrice dell’anima che non puo svilupparsi al di fuo-
ri della sua dignita; ed & il bambino che noi dobbia-
mo vedere e considerare, se vogliamo porre la nostra
opera educativa su basi di verita, se vogliamo che essa
sia veramente il buon terreno in cui il buon seme puo
| svilupparsi in pianta.

L’ambiente sociale fatto per I’adulto & spropor-
zionato e incomprensibile al bambino; spesso scuola
e famiglia diventano per lui una vera prigione entro
cui a poco a poco si atrofizzano germi vitali che non
chiedevano che liberta per vivere e manifestarsi.

Nel bambino non bisogna solo vedere il piccolo
corpo adorabile che nutriamo, curiamo, accarezzia-
mo, ma €& necessario considerare la sua umanitd e
sentire i bisogni urgenti della sua anima che troppo
spesso e facilmente sono rinnegati.

| gridi, i pianti, i capricci, la timidezza, la disob-
bedienza, la bugia, I’egoismo, lo spirito di distruzione
che noi giudichiamo come la psicologia caratteristica
del bambino, e ci affrettiamo talvolta a correggere
duramente, non sono che le sue armi, di difesa, le
sue reazioni contro la schiavitu che I'opprime e I'in-
comprensione che lo circonda; e tali reazioni sono
spesso il principio di malattie dell’anima, ed anche di
malattie del sistema nervoso che potranno affettare
tutta la personalita dell’'uomo futuro. Ben si sa che
I’eta della formazione € la piu importante della vita;
una denutrizione psichica, un’intossicazione spirituale
sono dannose all’anima, come I’intossicazione e la de-
nutrizione fisica dell’embrione lo sono alla salute del
corpo.

L’educazione dei piccoli € dunque una questione
importante, direi anzi, la piu importante per I’avve-
nire dell’'umanita. E’ necessario farci chiaroveggenti

: e cambiar via; invece di considerarci, come si e fatto
finora, ipodelli impeccabili agli occhi del bambino pie-
po di difetti, considerare umilmente la nostra recipro-

- ca posizione, che Emerson ci indica interpretando l’av-

. vertimeiito di Gesu: « L’infanzia ¢ il perpetuo Messia

Vche viene tra le braccia degli uomini caduti e li prega

Cdi ritornare al paradiso ». =

]

gel mio
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Il bambino ha bisogno di sentirsi libero in un
ambiente che sente suo. Preparare, creare, direi quasi,
al bambino il suo ambiente e il suo mondo, é la pri-
ma e piu grande opera di amore e di dovere che
I’adulto deve compiere verso I’infanzia.

Liberta, non abbandono; amore, non oppressione.

Nel mondo per lui creato dal nostro amore e dal-
la nostra scienza, noi, in disparte, osserviamo il bam-
bino vivere, aiutato e quasi inconsciamente guidato
da tutto quanto lo circonda. E’ ancora la nostra azio-
ne che lo protegge, che lo educa, che gli addita la
via; ma, benefattori invisibili, noi ci ecclissiamo, la-
sciando a lui della nostra opera i segni tangibili, la
dovizia che egli fa sua, adopera come sua; i mezzi che,
elaborati nell’intimo della nostra mente attraverso il
travaglio della nostra passione, del nostro amore, del
nostro studio, si sono fatti strumenti concreti della
sua educazione.

Come creare quest’ambiente per il bambino?
Semplicemente guardando a lui, per prima cosa, e alle
sue proporzioni. Come i nostri mobili, gli oggetti che
maneggiamo e tutto quanto ci circonda € fatto in rap-
porto alle nostre dimensioni, cosi i mobili, gli og-
getti necessari alla vita dei piccoli devono essere co-
struiti in rapporto alle dimensioni loro. Cosi arrede-
remo la casa dei bambini con tavolini e sedioline leg-
geri e facilmente trasportabili, armadi bassi, piccoli
lavabi, scansie a cui il bimbo possa facilmente arri-
vare. E gli oggetti necessari agli usi domestici: scope,
cenci della polvere, spazzole, battipanni, stoviglie, sa-
ranno pure nelle proporzioni di questo mondo in mi-
niatura.

E tutto faremo quanto piu possibile bello, gra-
zi0so, gaio e luminoso di tinte, perche in tutto il bam-
bino veda come un riflesso della sua chiara anima, e
in tutto si possa specchiare e da tutto ricevere luce.
Cosi i mobili saranno a vernice chiara, le stoviglie di
terraglia gaiamente decorata, € anche i piu umili og-
getti, le scope e i cenci della polvere, ornati di nastri
e dipinti le prime, con qualche primitivo ricamo i se-
condi. E orneremo le Case dei Bambini con le cose bel-
le che Dio ha creato in natura per dar gioia agli uomi-
ni, e con le cose belle con cui gli uomini hanno espres-
so tal gioia: cosi fiori, uccelli, pesciolini dorati met-
teranno la loro nota viva e poetica nell’ambiente del
bambino, e riproduzioni a stampa di celebri quadri, e
graziosi oggetti fragili, orneranno le pareti e i mo-
bili.

Introdotto in questo ambiente, il bambino sente
il perfetto equilibrio che c’¢ fra lui e quanto lo cir-
conda, si sente, cioe felice, e subito si immerge in
un’attivita ordinata e meravigliosa. Egli sa dirigersi e
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sa cio che vuole, e il suo bisogno di lavoro si fa forte
come il suo bisqgno di nutrizione.

Le forze enormi che la natura ha posto in lui,
trovando i mezzi esterni adatti alla loro espansione, lo
spingono ad un esercizio energico e continuato che lo
perfeziona nelle sue funzioni superiori, v

Ogni dettaglio del suo ambiente ha lo scopo di
servire allo sviluppo della sua anima e all’agilita e
indipendenza di movimento del suo corpo, ed ogni
oggetto porta in se il controllo dell’errore. Cosi i mo-
bili leggeri, se urtati rudemente, cadono, la vernice
chiara fa subito vedere la macchia, 1’oggetto fragile di
vetro o di porcellana, se maneggiato con poca atten-
zione, cade e si rompe. Ecco un ambiente che corregge
sempre, che non lascia passare il piu piccolo errore €
dove percio l'intervento della maestra non € piu ne-
cessario. La maestra, pud riposarsi appartata, osser-
vando I|’azione della bellezza su I’animo infantile, e
ammirando I’obbedienza della natura a questo bisogno
profondo.

La gioia del bambino nel compiere i suoi lavori,
gli da ima sovrabbondanza di generosita che corri-
sponde indubbiamente a un bisogno interiore. Egli
lucida la maniglia di metallo fino a consumarla, spol-
vera anche la dove non ¢ piu ombra di polvere, scopa,
apparecchia, lava con un vero spreco di movimento e
di energia. Evidentemente cid che lo spinge non €
solo lo scopo esterno, ma & l’energia interiore che
determina il ciclo dei suoi atti.

Come nella parabola dei talenti, egli compie le
sue azioni per far fruttare il piu possibile il tesoro in-
teriore che Dio gli ha confidato quando lo invio nel-
la vita.

Queste ripetizioni sovrabbondanti, mentre soddi-
sfano la vita, lasciano al bambino delle vere abilita.
Egli sa veramente vestirsi e svestirsi, abbottonare, ag-
ganciare, annodare, sa preparare perfettamente una
mensa e lavare piatti e bicchieri, e quando un piccolo
bimbo sa bastare a se stesso, una gioia serena manife-
sta il sentimento di dignita umana, che egli ha rag-
giunto facendosi indipendente dagli altri.

Nell’esuberanza delle sue forze egli prodiga i suoi
propri acquisti in favore dei compagni piu inesperti.
Abbottona loro il grembiulino, allaccia le scarpette, si
affretta a lavare e asciugare il pavimento dove altri
hanno lasciato cadere la minestra. Quando lava i piat-
ti, lava quelli che altri hanno sporcato, auando appa-
recchia la tavola, prepara il benessere di tanta gente
che non ha condiviso il suo lavoro. Eppure questo la-
voro col quale egli prodiga il suo perfezionamento al
servizio altrui, non é fatto come imo sforzo che cerchi
ricompensa; ma fare questo sforzo € la ricompensa di
cui I'anima infantile & assetata. Lo scopo che lo sti-
mola & chiaro, ma il suo vero interesse viene da ra-
dici ben piu profonde: mentre egli & portato a soddi-
sfare il suo bisogno di esercizio, & tratto pure a seguire
le sue leggi di accrescimento e di perfezionamento e
quelle che regolano lo sviluppo della sua attivita inte-
riore e sociale.

Bisogna considerare anche che i movimenti che
comportano questi lavori casalinghi, sono per il bam-
bino una vera ginnastica che prende il suo pun-
to di partenza dall'intelligenza; mscopare la sala,
mettere, fiori nei vasi, muovere i mobili, spiegare i
tappeti, preparare la tavola, sono tante azioni intelli-
genti che costituiscono una vera ginnastica fisica, sia

per la fatica muscolare che li accompagna, sia
dine a cui il muscolo devé addestrarsi per compiera!
convenientemente.

Questi esercizi, per0, tanto graziosi a vedersi
quando i bambini li compiono con tanta prodigalita,
e che formano le delizie del visitatore deila Casa dei
Bambini, non sono che un addestramento, una parte
secondaria dell’attivita del bambino.

Quando I’anima ha trovato la sua palestra, mani-
festa altri bisogni piu profondi per saziare i quali I’indi-
viduo deve essere solo con se stesso, isolato dagli altri,
lavorando a un lavoro misterioso che nessuno puo
turbare. L’intervento di un altro & I’interruzione e la
distruzione. Questa solitudine apparente che & ricca
e piena di vita nel mondo invisibile, questa separa-
zione dalle cose esteriori per la concentrazione, solo
I’anima stessa pu0 provocarla, e I’ambiente pud solo
facilitarla in modo indiretto con la calma, il silenzio e
I’ordine. E’ questo uno stato superiore dell’anima che
si riscontra solo eccezionalmente fra gli adulti, ma
che specialmente i religiosi conoscono e praticano co-
me sorgente della forza morale; da questa viene loro la
possibilita di mettersi in rapporto con la moltitudine
degli nomini in modo superiore; da questa nei piu pri-
vilegiati, viene la forza di compiere le azioni sociali piu
straordinarie. Le vite dei Santi, degli Apostoli, degli
eroi ce ne danno luminose prove ed esempi. V’e dun-
que un rapporto fra il lavoro esteriore della vita so-
ciale e il lavoro interiore della vita concentrata dell’a-
nima. L’uno & la sorgente dell’altro; la vita, interiore
nella solitudine prepara le forze necessarie per fa vita
esteriore. La vita esteriore, da parte sua, facilita la
concentrazione col lavoro ordinato, e il consumo delle
forze & ripartito e rinnovato dall’esercizio intimo del-
I’anima concentrata.

L’uomo moralmente sano, acquista questa salute
dell’anima fatta dalle forze vitali dell’anima, e sente il
bisogno della vita interiore, come il corpo sente il
bisogno della vita fisica. Ma coloro che hanno perdu-
to questa coscienza dei bisogni della vita interiore so-
no nella condizione pericolosa di un corpo che non
sia piu capace di avvertire i bisogni di nutrizione o
di riposo.

Nei piccolissimi bimbi, noi vediamo fenomeni di
concentrazione che, senza dubbio, sono manifestazioni
di un carattere essenziale dell’anima. Noi li vediamo
concentrare la loro attenzione su un oggetto che non
offre alcuna azione utile a compiersi! e fare e disfare
successivamente cid che hanno fatto, con un movi-
mento della mano che si ripete meccanicamente e uni-
formemente tante e tante volte, che non si pud piu
parlare di sovrabbondanza e di generosita come nega
esercizi pratici, ma bisogna riconoscere in questo fatto
un fenomeno particolare.

La prima volta che mi accorsi dell’esistenza di un
tale carattere, stupii e mi chiesi se quello che si offri-
va alla mia attenzione era un miracolo o qualcosa
di eccezionale. Vedevo una bimbetta di 4 anni che, con
I’espressione della piu intensa attenzione infilava dei
cilindri di legno di differenti spessori, in un sostegno
di legno che aveva dei fori corrispondenti per riceverli.
Essa li collegava accuratamente, e dopo aver compiuto
tale lavoro, moglieva ancora tutti i cilindri per rimet-
terli al loro posto.

L’osservai: erano ben piu di 40 volte che ella ri-
peteva il suo inutile lavoro; mi posi al piano, feci
cantare tutti gli altri bambini; ma la piccola non si



I:mosse”*S'me se fosse assente dall’ambiente che la cir-'
-cbiidava.- Smise alla fine e sollevo soddisfatta i suoi
Pbochi sereni, ed ebbe il sorriso di un bimbo che si
svegli riposato da un sonno benefico.

Piu volte, in seguito, ho osservato questi feno-
meni di concentrazione; e sempre da tale lavoro ve-
devo uscire il bambino piu riposato, piu buono, pieno
di forza morale, quasi che un nuovo cammino si fosse
aperto nelle profondita della sua anima. Ebbi la cer-
tezza allora che lo sviluppo del carattere, dei senti-
menti, della disciplina, dovesse partire da questa sor-
gente misteriosa e nascosta, e che una legge dell’ani-
ma, capace di risolvere il problema dell’educazione, si
fosse rivelata a me.

Allora il mio lavoro fu di cercare sperimentalmen-

té gli oggetti che potevano stimolare la concentrazio- m

ne, e studiare bene I’'ambiente le cui condizioni po-j
tessero favorirla. Fu cosi che comincio a edificarsi il/
mio metodo. Secondo tutti gli psicologi non vi & chel
un modo perfetto per imparare: avere un interesse pro-i
fondo; un’attenzione viva e sostenuta. lo volli appun-I

to provocare e utilizzare questi stati di concentrazio-1
ne, con la ripetizione meccanica dell’esercizio che vi €|

legato, per far imparare tutto quello che si riferisce al-]
la coltura: scrivere, leggere, disegnare; la grammatica,!
I’aritmetica, la geometria, le lingue straniere ecc. L’at-
tenzione per concentrarsi ha bisogno di stimoli, la
cui gradazione deve essere crescente.

Dapprima sono gli oggetti che cadono sotto i
sensi che interessano il bambino: i cilindri di diffe-
renti dimensioni,.i colori da mettere in gradazione, i
suoni musicali da riconoscere, le superfici da toccare.
Ma, poi, sono le cose dell’intelligenza: I’alfabeto, le
quantita, ! numeri, le parole, la grammatica, I’aritme-
tica, i problemi della storia, la natura, e su, su fino
alle cose piu alte e piu astratte, che formano come
una scala di Giacobbe capace di arrivare fino al cielo.

Con non minor cura si & dovuto studiare la mis-
sione della nuova maestra, essa che pud aiutare il
bambino nella sua ascensione verso il perfezionamen-
to, o che puod tutto annientare. Non ¢ facile ottenere
da lei una rinuncia ai suoi antichi diritti, una convin-
zione di nulla potere direttamente né sulla cultura né
sulla disciplina dei bambini. Eppure, finché essa non
sard riuscita a vivere di confidenza nelle forze inte-
riori dell’anima infantile, finché non avra ucciso I’orgo-
glio che ha in sé e non si sara rivestita di umilta,
non potra avere successo.

Bisogna che ella diventi come il maestro del Van-
gelo: Quello che vuol essere il primo, deve farsi ser-
vitore di tutti. La sua missione & di preparare lo
ambiente, di procurare il materiale di concentrazione,
di iniziare esattamente il bambino agli esercizi di vita
pratica, di discernere il bambino che cerca da quellqg
che degenera. Ella deve essere sempre calma, sempre
pronta ad accorrere quando € chiamata, e dedicarsi al
bisogno di amore e di confidenza dei piccoli. Direttri-
ce di anime, deve essa stessa avere una formazione
soprattutto morale. E, consacrata a formare un’uma-
nita migliore, essa deve, come una vestale cristiana,
imparare a conservare il fuoco dello vita interiore
nella sua purezza, poiché dall’estinzione di questa
fiamma vengono le tenebre che nascondono la verita
e il gelo che paralizza le nostre forze migliori.

Maria Montessori

Educazione
ed assistenza
prescolastica

Per iniziativa della Commissione Nazionale Italiana per
IUnesco. si & costituito in Roma il 23 marzo 1962 il Comi-
tato Italiano per I’educazione e I’assistenza prescolastica
(GIEAP).

Si e cosi felicemente conclusa una lunga serie di laboriose
riunioni, promosse e presiedute dal Prof. Giovanni Calo
Vice Presidente della Commissione Nazionale Italiana per
I'Unésco, il quale aveva convocato i rappresentanti di enti
che svolgono la loro attivita a favore dell’infanzia allo
scopo di dar vita ad un organismo che per la sua dignita
e competenza, fosse in grado di portare la voce dell’ltalia
in seno all’Organisation Mondiale pour I’'Education presco-
laire (OMEP) ed una cordiale efficace collaborazione ai
lavori della stessa OMEP.

Ai termini del suo Statuto, il Comitato ha il fine di coor-
dinare e valorizzare I’attivita delle istituzioni che lo com-
pongono per concorrere, mediante lo sforzo comune, al
supremo bene dell’infanzia.

La Presidenza, eletta a scrutinio segreto, dai membri
costituenti, € cosi composta:

On.le Maria Jervolino, Presidente;

On.le Ludovico Montini e Contessa Amalia di Valma-
rana, Vice Presidenti;'

Prof. Ulrico Marinelli, Consigliere.

Il Comitato ormai € in piena attivita. Esso ha parteci-
pato, con scelte Delegazioni, al Convegno Internazionale
delle educatrici di scuola materna ed al Congresso Mondiale
del’lOMEP, svoltisi rispettivamente a Nizza e a Londra
nell’estate scorsa.

Il CIEAP & stato riconosciuto ufficialmente dall’lOMEP
come Comitato Preparatorio. La Presidente, On.le Maria
Jervolino ha pertanto partecipato alle tornate del Consiglio
Mondiale del’lOMEP, tenutesi recentemente a Londra e ad
Amburgo.

Sono membri costituenti del CIEAP i seguenti Enti:

Amministrazione Attivita Assistenziali ltaliana ed Inter-
nazionale;

Associazione Educatrice Italiana;

Associazione Fanciulli di Azione Cattolica;

Associazione lItaliana Maestri Cattolici;

Associazione Italiana Protezione Infanzia;

Associazione Nazionale per gli Interessi del Mezzogiorno;

Centro di Pedagogia dell’Infanzia;

Centro Didattico Nazionale per i Rapporti Scuola e
Famiglia;

Centro Italiano Femminile;

Comitato Italiano per I'UNICEF;

Ente Meridionale di Cultura Popolare;

Ente Morale Opera Montessori;

Ente per le Scuole Materne della Sardegna;

Federazione Istituti Dipendenti dalla Autorita Eccle-
siastica;

Federazione Italiana Religiose Educatrici;

Opera Nazionale di Assistenza all’Infanzia delle Regioni
di Confine;

Opera Nazionale Maternita e Infanzia;

Sezione Piccolissime Gioventt Femminile di Azione
Cattolica;

Istituti Raggruppati per |’Assistenza all’Infanzia.

Lo Statuto prevede altre due categorie di soci:

— i membri associati, ossia istituzioni ed associazioni le
cui attivita siano strettamente connesse all’educazione pre-
scolastica;

— i membri individuali, ossia persone particolarmente
interessate ai problemi dell’infanzia.

Possono divenire membri associati o membri individuali
enti e persone che accettino gli scopi del CIEAP. La quota
associativa e stata fissata in L. 20.000 per i membri costi-
tuenti ed associati ed in L. 10.000 per i membri ordinari.

Chi desideri far parte del CIEAP puo inoltrare la rego-
lare domanda alla Presidenza che secondo le norme statu-
tarie la sottoporra alla Assemblea Generale.

Per altre eventuali informazioni si prega di indirizzare
la corrispondenza alla Segreteria del Comitato Italiano per
I’Educazione e |’Assistenza Prescolastica - Piazza Firenze,
27 - Roma.



e metodo Montessorl

iCTn certo interesse dovrebbe presentare I’esame
.della cosiddetta pedagogia scientifica in uno dei suoi
aspetti tuttora inediti, penso, quale puo essere I'in-
terpretazione sociologica del montessorismo o meglio,
per rimanere piu aderenti a una forma mentis tipi-
camente moderna, in rapporto a quella diffusa conce-
zione scientifica che si € andata oggi sviluppando, spe-
cialmente nei paesi anglosassoni, come disciplina au-
tonoma, sotto il nome di antropologia sociale o an-
che culturale (1).

Questa antropologia socio-culturale, che invero in-
veste disparati campi di ricerca di pertinenza piu pro-
priamente della sociologia, della psicologia sociale, del-
I’etnologia, ecc., ha come suo interesse fondamentale
la struttura del mondo umano nei suoi vari aspetti sto-
rico-ambientali e come specifica competenza lo studio
comparativo delle culture sviluppatesi nei vari tipi di
societd storicamente esistenti.

Prima di tutto, come condizione pregiudiziale, €
necessario chiarire, in questa sede, il concetto di cul-
tura che rappresenta |’oggetto dell’antropologia cultu-
rale; concetto che esula completamente da ogni con-
siderazione filosofico-letteraria, e nella sua limitata
accezione sociologica si riduce strido sensu alla for-
mulazione data da Ralph Linton, nel suo The Cultu-
ral Background of Personality, come complesso di
« comportamenti... i cui elementi sono accettati e tra-
smessi dai membri di una particolare societa » (2).
Quindi, ci si riferisce, all’evidenza, piuttosto ai « mo-
delli culturali », nella definizione classica di Ruth Be-
nedict (3), come comportamentismo sociale in relazio-
ne a determinate funzioni di gruppo universalmente
riconosciute. Esempi di modelli culturali possono es-
sere le pratiche religiose, gli ideali di vita, la maniera
di vestirsi, di nutrirsi, di comunicare e tecniche deri-
vate, ecc. La connessione di tali forme di comporta-
mento umano configura, dal punto di vista sociolo-
gico, il concetto di cultura dianzi indicato, in ade-
renza, & da osservare, a quella tipica mentalita scienti-
fica americana di derivazione latamente behaviouri-
stica.

Sotto il concetto di maggiore rilevanza pedagogi-
ca, ci potrebbe essere di ausilio per la comprensione

(1) Per lesattezza, questa nuova scienza ha preso il nome
di antropologia sociale in Inghilterra e di antropologia cultu-
rale negli Stati Uniti. Si veda a tal proposito, Altan C.T., L'an-
tropologia culturale e le scienze storiche e sociali, in «JDe
Homine », Roma, marzo 1962, n. 1, pp. 67 ss.

(2) Linton R., The Cultural, ecc., 1947, p. 21, cit. in Ot-
taway, cit. in seguito, p. 37.

(3) Benedici R., Patterns of Culture, New York, H. Mif-
flin, 1934.

di tale concetto di cultura, I’accostamento alla teoria
dell’ambiente formulata da Kurt Lewin, che intende
I’individuo umano come un organismo intimamente
legato e strutturato in una determinata sfera socio-
ambientale (4); teoria considerata da alcuni moderni
cultori di sociologia educativa come I’equivalente del
concetto di cultura quale oggetto dell’indagine antro-
pologica. Pertanto, & un’ovvia precisazione che I’edu-
cazione, dallo specifico punto di vista sociologico, ha
il compito di sviluppare la personalita dell’'uomo in
rapporto a un determinato tipo di societa e di por-
tare l’educando dalla cosiddetta « comunitd non so-
ciale », come definisce il Collingwood I’intero arco
del periodo propriamente scolastico, alla vera societa
come membro' consapevole di essa.

E la presente Nota sorge dalla constatazione “del
divario tuttora esistente tra montessorismo e peda-
gogia ufficiale, per cui nel mentre le concezioni mon-
tessoriane sono spesso criticate alla luce di schemi
preconcetti di depotenziata e superata validita scien-
tifica — secondo formule educative che non hanno
ormai piu alcuna aderenza con la moderna societa indu-
striale, anche se nel fatto continuano ad informare la
scuola pubblica — i pressupposti ideologici, se non
I’intera prassi didattica, del montessorismo si addi-
mostrano di sempre maggiore rispondenza al profondo
bisogno di rinnovamento dell’educazione contempo-
ranea.

Una situazione, questa, indubbiamente paradossale,
di cui i responsabili del nostro mondo ufficiale scolasti-
€o non si rendono conto, e che induce a riflettere su al-
cuni degli aspetti piu attuali della moderna proble-
matica pedagogica, specialmente in relazione a deter-
minati studi psicologici e sociologici, 0 meglio, di an-
tropologia culturale, che rappresentano, a rigore, la
implicita motivazione delle teorie educative in atto nel
mondo moderno, popoli di lingua inglese principal-
mente.

E la disamina da noi intrapresa acquista mag-
giore interesse sotto tale rispetto, anche per motivi
di contingenza critica. Giacché il naturalismo montes-
soriano, giova ricordare, & stato spesso sottovalutato
proprio in rapporto alla pedagogia sociologica, e fi-
nanche pedagogisti di opposta tendenza, spiritualisti
0 cripto-umanisti in genere, hanno voluto vedere una
presunta superioritd dell’educazione sociale nei con-
fronti del cosiddetto biologismo naturalistico. Baste-
rebbe citare S. Hessen di Struttura per documentare

4) Lewin K., Personality in Nature, Society and Culture,

raccolta a cura di C. Kluckholn & H.A. Murray, N.Y., 1948.
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Telephone 841.505
PAUL BURKE- MAHONY

February 6, 1962

My dear Mr. Standing:

I do hope you haven*;t;giveil up hearing from me. Please
forgive a busy I P her procrastination,
her interruptions, and other injumerable "firsts"; which take
away time for precious, correspondence.

low-"lovely 1t"™was™of? you to write to me* Mrs. More|:ti
and | should be so”pleased to have you come to call on us
when you dome to Rome, the "most wonderful city in the world?.

Last evening my copy of MABIA MOHTBSSORI Her .Life and Work
finally arrived from the statesi [I7”am thoron”ly dhjoying it.
I just couldn® t let another day- slip by without answering your
very kind letter.

Mrs. Moretti asked me to tell you that she i1s still de-
termined to go on with her project even though she knows what
difficulty she will encounter.! flpwever, 1 am sorry to say that
we have not been able to get even a good start, for Mrs. Moretti
has been recuperating from a very serious concussion and after
effects due to being hit by aniautomobile™while she was standing
on the roadside waiting for aj”®us. Luckily she is still with
us. She has jJust returned tocher teaching duties this week*

She 1s most anxious to meet y]>u and to talk to you about her
most favorite subject$—-Montessori.

X do hope you will let $3 know when you are coming to Home

so we can make arrangements itor a get-to-gether. 1 should like
very much for you to visit djir school, tbb, and to meet our
headmaster.

Best wishes to you,Mr.#Standingfand much success with your
Look mapta montessOBl Her Tiffe and work for 1 can see that you
have put an immense amount |f wdrk into this bopk. I am happy
to say that my husband, too! is a writer and journalist for
ECHI D*ITALIA and that justfthis week his book oh Bmbria, UNA
TBBEA PFB VTVTQRR, haa justffieen released. He, too, i1s most
interested in meeting yaj. N ;@

........ Mtorely vyouri

an INCORPORATED NONPROFIT

Telephone: $..9267975 f whrs UA&



Training Course and for permission to translate the Montessori Handbook and by the news
coming from SPAIN where a week's festivities have been organised for the jubilation of
Miss Dolores Canals who started a Municipal Montessori School in 1914 and who this year
retires from teaching. Among the awards she will receive an AMI Honorary Diploma which
will be presented to her by Dr. V.Imar, Principal of the Italian School.

From the UNITED STATES OF AMERICA where the President of the recently established
American Montessori Society reports on her activities in Altoona, Cleveland, Princeton
Stamford, Washington, tells of a television programme held in February, of the establish-
ment of affiliated associations in Chicago, Cleveland, of her new school which will be
officially inaugurated next May with the attendance of Mrs. and Mr. Montessori, of the
course held at Whitby and New York by Miss Stephenson. Other sources write about the
rewakening of interest in California around a school recently started in Los Angeles by Mr.
Tom Laughlin, while the Columbia University of New York after the lectures held there at
the University request by Mrs. Rambusch, President of the American Montessori Associa-
tion and by Mrs. Waltuch, who collaborated in the Laren School of Dr. Montessori before
the last war, has asked AMI to help them establish a program for the summer of 1962, when
Prof. Wahn and a group of 30 of his students intend to visit Europe to study Montessori
Institutions.

Oh yes, The Montessori Movement continues t0 MOVEe .ervennn.

We reprint here

a fragment of Mr. C. A. CLAREMONT'S

"MONTESSORI AND THE BROADMINDED"

which clears certain points, which seem vague to many of our enquirers. What a great
disturbance was caused in the world of education by the advent of Dr. Montessori!
Immediately, congresses were held in which all kinds of other presumably kindred ideas
were brought forward. But would any of these alone have produced a congress? Now the
Montessori method is said to be "one among many". Its vigorous adherents are somewhat
pitied by the "broad-minded", whose untrammelled gaze wanders freely and impartially
among such varied proposals for the educational millenium as those of M. Decroly, of the
Winnetka Project, the Dalton Plan, of "individual work", and so on. Well, the dust is al-
ready in our eyes. But if this is not to be allowed to pass, and my suggestion is that it can-

not, is there no weapon more potent, with whichto switch-thn situation into true perspective,
than thatofpriority - ofthe evidentpowerto whisk these things (evenifpre-existent)intonotice, much



arranged an exhibition of the 19th century including costumes, art, architecture, theatres,
literature and transport. Each of these aspects was prepared by a study group of children who
worked for a week in different youth-hostels of the country and in Amsterdam. Both events
attracted intense public interest. A more detailed report will be published in our next issue.  fl
A series of lectures on Mathematics was held by Mr. Montessori at AMI Headquarters. The
Montessori experts who frequented it are now divulging the new items to the Montessori
teachers in their respective districts.

T aking different topics of discussion, the Dutch Montessori Society held several meetings
for parents and general public to illustrate the application of the Montessori Method and its
results. Hundreds of people participated. Pertinent questions led to lively discussions in
which obscure points and difficulties of parents were debated and cleared. One of the main
streets in a new part of Amsterdam has been given the name of MARIA MONTESSORI
STRAAT.

In the course recently closed at Hyderabad, INDIA, about 150 students sat for examinations.

The Director of the course Mr. A. M. Joosten has applied the Montessori Method to the Hindi
language which has greatly facilitated its learning not only for children but also for adults.

The interest aroused by his course has been considerable. A new course is asked for the lat-

ter half of this year and the Government of Hyderabad intends opening three Montessori
Departments.

"What You Should Know About Your Child" is the title of a little known book of Dr. Montes-
sori which will be published shortly by Kalakshetra.

The second edition of the Absorbent Mind has been a "best seller” according to the Theosophical
Publishing House which has asked permission to make a third edition.

ITALY is as usual full of activities. A course is going on in Milan, directed by Miss G. Sorge.
In TURIN the local Montessori Society is preparing to start the application of the method to
the SecondarySchool. The number of classes for defective children it collaborates to direct
is now six. Always in Turin a new Casa dei Bambini has been opened by the Municipality,
another by the SEP at Civasso and a Casa dei Bambini with some elementary classes in an
institute for bereaved children.

The Scuola di Metodo created to replace the one closed during the Fascist Regime is
functioning in Rome with promising success; the school for preparing AssistanCto Infants
(for children from 0 to 3) has become the Maria Montessori section of the institute Armando
Diaz and will be completely financed by the State.

Preparations are going on in Perugia and in Bergamo for an International Course in the first
city and for our study conference in the second. Still under discussion is the city which will
this year give hospitality to the biannual congress held by the Ente Opera Montessori. The
latter has been approached by the Cultural Relations Department of the Ministry of Foreign
Affairs to explore the possibilities for the institution of an eventual course to respond to the
request for teachers from Italian Schools abroad. The increasing interest in the ideas of Dr.
Montessori is also shown by the number of students who approach AMI and Montessori
Societies announcing that they intend graduating with' a thesis on the Montessori Method
and asking for assistance, by countries as JAPAN which, new to the movement, asks for a
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as lesser satellites are swung into the tail of a comet and share its light? Again it is a case
in which the key to all isto be found in a closer study of that which forms the centre of the
disturbance. It will be enough here if | indicate the vital germ, that central power for
growth, the presence of which our reasoning has led us to suspect and which in itself is
sufficient to render the Montessori method unique. | refer to that whole ensemble of pre-
cautions taken by the teacher that her observations of the child shall be reliable. In a
nutshell, this is the kernel of the Montessori method; its whole claim to be not only a
method of education, but avalid methodof scientific research. The conditions required
may easily be understood if we ask ourselves what are those conditions which can obscure
the child from the observer? The teachers direction of his activities may be one. She sees,
as Dr. Montessori says, only the reaction to her own action. Hence, if the teacher is to see
the child as he is, she must cease to direct his activities. She must cease to do so, not only
directly, but indirectly. She must cease to offer prizes. She must remove the threat of
punishments. She must conquer her tendencies, her "will", she must hold-in her powers of
persuasion, of personal influence. When, under these conditions, a child wodcs; when his
conduct is the same as if she were not there, athing proved - as often happens - when he
continues if he leaves the room, or is absent from school, then we may say with certainty,
that there is some relationship between the child and the exercise he is performing. He is
not doing it for a prize, because there is no prize. He is not afraid, forthere is no source
of fear. The teacher (who can easily become sensitive in such matters) has carefully
eliminated any personal bond, which would make him do it to please her.
Indeed, she has her test, for another exercise she might herself have thought more suitable,
he does not do, even if invited. Hence only one conclusion is possible. The child is inters
ested. Here is a scientific means of exploring his interests, for the observer is watching him
under conditions in which one may be quite sure there is no other cause. The observer is in
the position of the chemist observing a reaction, who has cleaned his test-tube. Indeed, the
experimental method differs ultimately from ordinary observations precisely in this. Itis a_
of provoking phenomena under conditions in which the observations shall be reliable.
All this sounds very easy, if not foolishly so. Butthere follows a corollary which is extremely
difficult; and it is Dr. Montessori's success in this that makes the whole thing practicable,
and indeed, atriumph of educational success. Probably her medical training, the work she
had previously done with defectives, added to her own brilliance of invention and intuitive
sympathies, were all necessary to the result she obtained, namely, the perfecting of an
ensemble of educational exercises, which under these conditions piovoke in the child a
continuous and all-round activity of self-education. The secret of this success lies in a close
psychological correspondence which must exist between the child himself and these exercises.
For example, different exercises correspond to each age. Anyone who has tried to modify
or extend, Dr. Montessori's apparatus will know how extremely difficult it is to design exer-
cises which, actually and in practice, have the same effect. Indeed, wherever | have seen
some of the more vaunted modifications of Dr. Montessori's practice, there also | have seen
the abandonment of one or more of these fundamental principles, from which all starts. One
finds the teachers forcing the children, by personal influence, or other means. The teacher
often draws up large charts, on which she "ticks-off" each piece of work as the child does
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it. "Observation”, we might say, has given place to "supervision". Such methods of con-
trol are forced upon the teacher by her own choice of technique, and this proves that she
has taken a wrong line; for directly a "pedagogical mistake" is made, the child ceases to
work and the teacher, to remain in her error, must use compulsion.

It follows, further, that following a route of exploration into the child's psyche, Dr. Mon-
tessori is basing a system of education upon different forces from those ordinary understood.
Most systems, reformed or otherwise, aim at capturing the child's will, or his co-operation,
through some intelligent appreciation of the advantages, real or artificial, distant or imme-
diate, of doing good work. Dr. Montessori, on the other hand, is touching-off sources of
power which lie deeper than this. The child who works in a Montessori school - avidly,
with a concentrated absorption and for a length of time, such as no teacher would be able,
or even dare to command - would be unable nine times out of ten, to tell you why he was
working. He does not know himself. He is really working to satisfy interior needs. Itis a
kind of physiological work. Could a baby tell you why it sucks? The child is often working
unconsciously for ends which are far distant in his life, ends which we adults can sometimes
perceive, but which he could never be induced to see or to understand. We are accustomed
to realise that a man's present is a product of his past, but not to realise that his present is
also a product of his future. A life-time cannot be split up into separable portions. It is a
continuous entity, extending both ways intime, aswell as in space. The mature man is
already at work in the babe, no less than childhood in the mature man. The possibility of
tapping such sources of work in childhood is a true scientific discovery. Its further explora-
tion holds out untold hopes for the future of the race. Children in touch with these hidden
sources are like different beings, radiating life, joy and health. Such work has been known
to cure physical ailments and in a school in Rome it was once proved that children thought
to be under-nourished, gained the appearance of being better-nourished than the average,
without any change having been made in their diet.

Children sometimes come to the Montessori school who are suffering from tme nervous
disorders of various types, but almost invariably induced by wrong relationships between

the adult and the child. They have to go through a kind of psychological convalescence
before they can take their places like the other children in the class. In such children the
crucial change for the better always takes place in relationship with the appearance of this
particular kind of work. On the day the child will show a spontaneous interest, become
absorbed and thenceforward a change will be apparent. His interests grow as from a centre
and finally his whole day will be filled with useful and formative work. With this change
there go corresponding changes in conduct. He becomes more tranquil, his manner express-
es a quiet purpose, takes on almost a new dignity. He becomes more affectionate. His

face is rosy, bright and sparkling. Finally - surprising result! - comes a natural "obedience"
a joy in carrying out little commands, like that of one who has discovered in himself a new
power; such children are sensitive to the teacher's lightest wish, become infinitely obliging
to a visitor, help one another, and respect the work of the little ones. They might also be
called persons of strong character, not easily led astray by others less advanced on the path
of progress.
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Such are the germs of this method, and some of its fruits. Yet although its inception, and -
to any radical extent-its further development for older children*), are far beyond the powers
of the average teacher, this does not mean that it lacks the power to develop possessed by
any vital thing. The point | wish to make is that such germs exist nowhere else in the world
of education. One of the most practical studies that could be made in modem comparative
pedagogy would be to compare not method with method, but each method with this. The
peculiar changes, the dropped elements, are very apparent. | need not attempt an enumera-
tion of the scientific character of the research and with this the fruits, of an exact self-
corrective pedagogy, and of the consequent possibility to discover and to "touch off' hidden
springs which give rise to vast and unexpected activities.

*) So far, Dr. Montessori has developed her system up to ten, ortwelve years of age.

MAY WE SUGGEST ?

Last year the Association Montessori Internationale sent its Christmas and Season's wishes by
means of a card which had been decorated with the reproduction of drawings produced by two
children attending a Montessori School.

May we suggest that this year we accompany the card with a musical contribution? In the
Montessori schools which operate in many countries there might be children who would like
to compose a short melody accompanied by text. It need'nt be an individual effort; a group
of children might work at it.

If you find this a good idea and if children are found to undertake the task, could the eventual
contributions - bearing the name and the age of the children and the name of the school they
attend, reach Ami Headquarters - Koninginneweg 161 Amsterdam, not later than the 1st of
September?

Rosy Joosten

The International Education Institute of Unesco, Hamburg, will publish the report of the 12th
International Montessori Congress on Mathematics, held last summer at Bad Godesberg. The
lectures will be printed in the language they were given in but will have short summaries in
other languages (English, French or German).

The volume will be available around June or July at Ami Headquarters or at 1 Fellnerstrasse
- Frankfurt a/M - (address of the Deutsche Montessori Gesellschaft), for about 15 sh.

To have an approximate idea of how many copies to acquire from the Institute, may we
suggest that you send us your order as soon as possible ?

Meanwhile here is the text of the resolutions approved at the Congress. These have been

sent to a number of Governments. Ada Montessori-Pierson



In view of the need for greater mathematical knowledge demanded by the
scientific development of our time, the XlIth International Montessori Congress
recommends the creation of a committee composed of psychologists, pedagogues
and mathematicians to collaborate in international research to investigate at
what age and in what form the transmission of mathematical knowledge should
begin and what aspect it should assume at different age periods.

The XllIth International Montessori Congress recommends that Govemamental
and Municipal institutions especially in Germany, Holland and Italy where the
Montessori institutions are more numerous be asked to provide facility and support
to those who will undertake this type of research referred to in resolution I.

Resolved: That the Authority concerned be asked to make possible the opportuni-
ty for suitable Kindergarten and other teachers to acquaint themselves with
Montessori Education by encouraging them to visit Montessori Schools and Kinder-
garten both at home and abroad.

Further, to provide means to enable appropriate Kindergarten and other teachers
to attend official Montessori Courses organised by A. M. I., by granting them
leave of absence and affording every possible help.

Finally to foster the establishment of Kindergarten, Montessori Classes and
Montessori Schools for children of all ages.



HUTES FUR MO AHD D.

A large r@© . ®f the differences between D's method in the callss
room and McHtess@ri‘s can be traced to this fact that B never really

saw and appreciated the nature of the normalised child. ,

T
Certainly his methods were an improvement in many way ©n what

was going on in the schools.
* ) eg. Activity rather than immobility
2) Something more interesting to the children
> Allowing social contacts
BUT BUT BUI
He never understood the real nature ©f the human

that it ismade for knowledge

Intellect,

that it loves knowledge —

that knowledge is an end in itself

that the child’s interest is really an intellctual one

that does not need to be re-Iforced from without

virtue eequenda est Cb se

Knowledge is an end in Itself - a Joy .

is n© need f© TOOL SUBJECTS

or
PROBLEMATIC SITUATIONS Tu

Hence there

arouse an extrinsic interest

But you have to see. it , live with it , to appreciate and

wonder at it

Also the G-roup element is there in Monh tessori

| f cO©$es naturally when it is wanted

Montessori and Social Co operation



ACTIVITY SCHOOLS ESSa* ANALYSED

Parents organise a meeting against
n«aamistress-complains that she has to use the method

3)Any sort of activity 1 expressing themselves *

4) The old ty oe of school

5) Quotes from -Ir Percy Nunnn and 'w Ballard

S) Points in Common with Monfcessorl

7.

10) The three Groups of activities

11) 12 Imaginary Games described ,

13) the edocational Value of movement

14 Exercise of Practical life - the difference. ( ditto Bewey
Kilpatrick

I5AControl of err© with Mont.

15 Group Two Creative Work

*17 and 17 .and 18

19 ) Hake Belief Activities described
keave the child where ha was

20 Tool Subjects

2Hdittos )

22 ) No tool subjects in Montessori

23 Ditto In Number ,

Y@ 24) The vary essence of the operation in as

25)Culture with Soonatenity

25) Leave him to the Intelligence not the Instinct

26 ditto

27)Knowledge after Choice THEaCH HIM TEACH HIM
Reasons |, 2,3#» V

N8 The gate “rashers

29) Which Is right? The Interminable D Discussion

30 The Recallng Environment






Pust affirA agais not the outcome ... plan of
action .y-'tihey weer e ( p 7) not the outocme of anji slxed method ,

On the contrary ... Ay comparison .
WERE “THE NBW CrilU«:N *“ REALLY NEW ?

Whatever the right conditions are for the manifestation of
the marvellous characterises of "the New Children " we might
ask -»did they ever -exlei beefre the advent of Kontessorl « Was
she the first to see these marvelous traits In action ? Let Wont

herself reply ..,.1tl am certainly not (page 7 bottom * ...
. See God and' the Vhlid.,

<% = v:A>Mepe-lohged; to..another wiiaHét™ v
back to- pa£e8 small print

As a jEnatter-of .-fact xest saw thses phenomenton only
once * They were a passing phase in his school and he did not see
them again. But they remained Impreaseed on his souljand he wrote
about them In the endeavout ro to share the new faith he had gained
but he did not know how to reproduce them fThe sz;rrrlweae!(epsesr?erncgegree
came to Tolsyoy In his village school is $ but he
tooo was not able to reproduce it |,

"So here we have the case of a discovery but the discoverer
has no power to reproduce the pehnomenon because he does not know
the conditions which brought about the dlscoverey . At reninds one
of a soty by O nenry of a bartender who - In mixing his drinks -
by accident procduced a simply marvellours cocktail . Every one
went made about this woder fil drink which which produced an almost
beatific state of happiness — and everyone calamoured for more .
But nfortunatley the bartender could not remember what were the
ingredients he had put Ihto It nor their proportions . So the
wonderful cocktail was lost for ever .

form restaloozll in this matter

was the fat that she was abl®; to recognise the conditions w!ch



~eariwh *le a Ilday who ha 3 come with me had been starting
some other children to work wi h a different peice of the
Montessori Arithmetic material — the short bead stair . The
sxpericse consisted in doingn a lot of little sumsin addition
and subs traction with the units under 10j Two littsl girls
sat together almost feverislyy occupied with this work and
onr of them - qgyuite off her own bat - volunteered the
ramark "You know this is the first time that | have really
worked at this school (she had been a year in the Kinaertarten
and half a year in urade One .)

The same lady had been visiting a Montessori school
in Portland , vregon a week or two before . There she has
seen a little girl writing a sentence in *ranch . She asked the

that sentence

Directress ~bti she read those words ? And the Dlrecress replied
"No she is only practising writing the words in “ren h . At this
the little girl looked up and said"Yas | can " and thereuoon
began to read the sentences quite accurately . In fact
"on ne peut jamais dire "with Montessori children .It is extra
ordinaryhow much they pick up from their environment on ‘'heir
own and every Montessori directress will tell you how often

she is astonished to find out what the children have learned quit

Independently of her asslstnacne



%



THE BASIS O Mi METHOD

To consider the needs of the child and. to isorrepspond.
with them so that his personality and. his life can develope
fully -—t at is the foundation of the new education
Up to now the vision of the future man has obscured

that of the present child ; this oblivion with regard to the
present,has brought about the old school and the old education
in the familythat series of errors in treatment which have
brought about such depolrable consequences physical and above
all moral — this is well known now.

( This could be compared with “ewey Education is for ~ife and

not a Preparation for living n

e chlldis a perosnality - living and free , is a memebr of
society and bears the sublime creative imprint of the soul
which cannot develope outside its true dignity”™ and it is this
‘child that we must see and consider if we wish to place out
eudcational work on a basis of truth — ifl we wish that he should
really be the good seaasbc sdl.il in which the good seed can

deethppe into a plant

In the chliild we must not only recognise the adorable little

[jody which we must nourish , care for and caress , but it ds also
nrcessay to consider his humanity and feel the urgent needs of

his soul which are often and only too easily denied him .

The cries , the weepins, the caprice ,the timidy , the

disobedience ,the lying and the egotism , the spirit of destruct-

ion , which we so often regard as thepyscihollgleal characteritsis of
the child and. we,so often hasten to correct harshly are nothing

buthis eapons of defence his reafclonts aglant the slavery which
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CHILDREN ' _ A MIRACLE IN EDUCATION

Th18 Is not the place to describe the many , various and

f®a:s|pnlsking events whihc came tumblin one after the other as out

» conjuror s hat ; |uring that first year , 1907" that
. /r\n m m |ym srn “
m Si cfejgAnn»a M irabills" in the first Casa del Bambini in RoMe™

frefigistj P

lirai ‘;rE ™ an¥® reader isNno” acquainted with these happenings it would ----
Cn*t\ *wyutE” Ulot*vt-£-

' H|be a, great help towards : the better-understanding of th* s=isiry

e jif, he were to pause here .and read them |$rhls could be done by

iffj*®84178 Mo”tQssorP”s ow”~SVcount "of thdinlbn her/secW | OF CfrELD®

|V%/i§/k" « xJ S hQQD» A CI’\apt 11 liy .that/~art of\vendjtdig (e Wiilhat
*NUWANY L jiRPintk

I ’\ey Showed me "~Asim ~ar aVg¢couht®an be found in the present write
-e”s took W a*TBSS”RI* HER LIFE AND WORK"in chapter launder
the title Discovery ,

From our present point of view what is importance is to lay
stress upon the fact that the real cause of the big stir set going
by Montessori in the field of education fifty years ago was not

the discovery Method but - to put it succinctly - the

Discovery of the/Child .; m It is o not too much to say that to many

of those who witnessed these 1 revelations f*by the children it
seemd that anew dimension had been added to human nature in the
soul of the child

Hi For it was not only Montessori®but hundreds of others who came
£rom far and near to Rome to see things for themselves.who received

Su_ " an J
*  same impression .To take axe example , The London Times

AEducational Supplement ) sent out its sub-editor , Mrs Sheila
N\ : . uUT
dee . to,find out what all the fuss was about * and write up

M gducat On her

t r 8he,Publiahed a book , the title of which was THE NEW
r %MS R0t L Opserver described his impressions under the
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titls THE DISCOVERY OF THE HUVAN SOUL frtdt still a third
MIRACLE IN EDUCATION . The Queen of Italt oget: ]Eri]fstttime , Quean
Nargherlta , was a frequent visitor to Dr Montessori'/ schools ?
and became a-TcIose friend of Montessori ,8he remarked “l prophesy
that a new philosophy of life will arise from what we are learning
from these children The ~ead of a well-known Religious wder
“This Is a discgery more Importnat than %rconts" »

Even to-day - after fiftyAyears - the Impression made on most
dsicerning people when they visit a good Montessori School for the
first time Is not dissimilar .They are apt to make such a comment
as “"These children do not behave like ordinary children-y the
chlldren | have known all my life .They are ch\a/ltéed In character *
more concentrated »better mannered »more socially developed , and
infinitely more self-disciplined 9 In a word they are like New

Children f



THE NEW CHILDREN or - THE NBW METHOD  ?

Ifyou were to ask the average educated person to-day
)who was Montessori

great majority of bise&Would would probably reply that she was
an “talian lady who invented a new method of education for small
children - a sort of modified kindergarten . Aedy”~”e of them
the more ( mis | ) informedjmight go on to add | -fettt the method
iIs out of date now having been mipnrrnrinii for nr11vmmil ) by
others more in line with the findings of the ! psycho-
logical research . Almost certainly you would not hear -toef- of them
talking anout A Miracle in Education .The Discovery of the Human
5oul or The New Chifé?en. | Howland whj™&Id it come about in the
Intervening years that Kontessori thus came to be associated
in the general mind usk with an educational Method and not
with the astonishing revelation of THe New Children ? e which
is the more Important t$ie more essential thing)}—4the Montessori
Method or the New Children j%Athe discovery of that (;iJeeT)Z’: nature
in all Hormal children of which we have spoken at length above R
Montessori herself constantly in later years spoke of tegr method

“il mio metodo " and actually wrote a book under that title
How can we reconcile these apparently contradictory points of
view ?

NO METHOD AT THE BEGINNING
~<sto

Briefly the answer to—@EI—bg¥ss:an follwsb«™ When Montessori
began her work with the slum children in San Lorenzo she had
K° method 4 the Montessori Aethod did not as yet exist . SSe
makes it quite clear and beyond any doubt . What came first was
the unexpected revelation of the IIt\lew children 5 the conversion of

i) "I"Tyyyy
those shy , timid , slatternly , ignorant vouri« vandals form the



the slum tenement building, into the orderly >-.self-disciplined ,]j

7 A —
intellectually eager _ osMovAnfe-JLiISCT™Mua I"vx% , luliu iff”

_ / _ >[ Mg, 7 uac JuvV Ay e [ _

iIfflaOt' the-new children . 'TTd one was more surpTtseci at this

unexpected revelation ofjzthe deemu,m-tn"re"di&i\;‘/KCZghi"ld- than 'she
herself was .i And here ge might remind ourselces®/hf something

that Montessori hsgaa«"!“was never tired of repeating , viz that
one - if not the, chief factor— in bringing about this reveliion
wasthe almost ujique absence of adult Interference , *a oircum-

fattG8&—w&3eifcgaafte it possible for the children to act spontaneously
A NEW METHOD AND A NEW SCIENCE OF EDUCATION-COMES

INTO EXISTENCE

In her own brilliant account of this period Montesspjlr t
Hxr~~k-\svr?If jwalcvuo«-'
tells us how she came/to provide the children with the letters
N)f the alphabet - the sand—paper letters and the card-board cut
out letters for composing words . She had no intention at the
outset of teaching thooo f-our and four-and-a half-year-olds how
to read and write forjl | shared the general prejudice that it
was necessary to bestin writing as late as possible - certainly p
8u> sU Q- tiz 3
not before the age.of six”. / mis led to the well -known
"explosign into writing " (i) foIIowedJ>some siXx months Iater\\}oy
the explslon into r-)leading .Th.ereupon foTTworl”*he creation of the
iding Commands ) and then more advanced materials for reading |
~ of a little library
ice started one thing led to anther”because
the Insatiable appetite new knowledge shown by the children
Increased by what it on". 'The same sort of thing happened-
Ap)a the sphere of Number . The Number rods -most valuable in
themselves at a”|ertain Intitlal stage - soon psovod-to.needed

V_;to be supplement by other and more advanced number materials



This spontaneous conventration - this long lontlnued
individual work -each child working at its own pace and at its
chosen mark task -could never have been produced if Montessori had
tried to feed these insatiable minds * "hugry lions ") by means of
direct collective teaching with the use of class primers

It was first of all necessayr that the psychological main
SPRINGwhlch had brought about the revelation of the New children
should not be tampered with - that is , that the children whoould be
liberated from any unnecessary adult incluence and he free to
choose their own occupations and work with them as long as they
liked

This it became quite clear yhatthis co Id only be donw by pro-
viding the children 4th sepcailly prepared materials for study -
or if you prefer for culture - in the various school subjects
in Arlthem etci ,English , Geometry , H&story “eography and so forht
In this way , thorugh the collaboration of amny helpers ,working
under the directing genius of Montessori an immense amount of new
teaching marerials came into existence . Ansd so in this way
came into exiatence what we have elsewher e decibed a the
Prepared ~aths toxlfeiiaE« Culture

This was not an easy task ; but in the carrying of it out
Montessori and her assistants had one sure guide — the Child
And in this the sponataneous concentration of the children on these
new materials was the acid test by which we knew that we were on the

right road
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And thus Montessorl and her colleagues found themselves faced

swith the task of creating new and ever more advanced materials

ren wuo with their " absorbent minds " - untamelled by adult inter-

ference fell upon these materials for culture "like hungry lions
WHY NEW MATERIALS WERE NECESSARY

The question might be raised :Why was it necessary for Montessorl
to create new materials for teaching the Three "R"s ,and other
subjects ?Were there npt plenty of eaching aids - visual aids and"
so on already in existence togt’;ther with a varietyCcl)%SISDrimers for
these subjects ?

The answer to this Is very germane to our main theme . For it
must be remembered that this was already at that early stage a-new
kind of schools wlthdistinguishlng characteristics .Amongst these
we might mention i
I) the children worked individually , where as the primers mentione

were designed for stacxxxi collective class teaching or at least

for group teaching

I1) The children chose their occupations and contiuned at them as long
they liked ( until "The Cycle of work " was completed )

I11) They were not forced to work - and note it was work they did
and not play

V) They showed astonishing spontaenous conce

work - at the end of which

V) The appeared rested rather than fatigued

Now in order to make this possible it w
ary to supply the shildren withspecial materials for culture so desig
-ned that a) they solicit in the children a spontaneous activity
combining hand and brain which b) tends to a repetition on the

part of the children , and c) through this activity and repetition



(iX w act/3 0 3~
And tp sfeak more precisely -“the concentraion of the child.
FrOp thCjvery beginning it was fcljiis concentration in the-\children”
vinffi LiMa’xiHKid?MkxSxxxxixx/ -as in/the incident
described on page”” df the small child LndT"the g&inders

"Many times after wards | observed

tration ; and always atia:xxsEHKkxx®Rk lobserved that the child

such work more rpeosed , better in his behavious , full

"of a moral force - almost as if a new path had been opened up in the

depths of his soul. | had now the certainty,,that.the..devel-

opment of character . of tha”“sentlments , and of discipline

should proceed'frqm this mysterious and hidden source : and
'‘T~taietha™ a law with regard to the soul capable of resolv-
invg~lhe~*obiemH of education had been revealed to me .
go now my work was to seek experimental! for objects
j | which were able to stimulate concentration and to make a study

| of the environment most favorable to it It was thus that

]j began to build up my method . AIll oysychologists agree that
there is only one perfect method of education - to have a profound
interest and an attention lively and sustained . I ¢ilciimfl»'*"'—
My wish then was just this to bring about and use these states
of concentration - with the mechanical repetition of the exercises
which is bound up with them -and «Misin this way teach everything
whichbelonged to the acquisition of culture — writing , reading
drawingl grammar and arithemetic , geometry and foreign lang-
uages etc.The attention in order to concentrate needs stimuli
with increasing gradations . strike
First come the objeptS*whleh.,.sPP™MI. e
First it is the objects which appeal to the sense whihch inter-
est the children : the cylinders , the various difcensions, the
grading of colours ,the recognition of mustcal notes , the
touchincr of surfaces . ~ut then it is the things which apoeal to



, grammar »arithmetic , the problesms of history »nature and so
on upwards until finally we come tothings more high and more
abstract - which form as it were ajacob'r Ladder which reaches

right up to heaven '«(The Foundations of my wethod Vita dell

Infanzia March 1963 ) ' itu 't ijjJCZUA

QsOCJsO CsMUJT
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WHY HAS ALL. TKID NEW REVELATION OT SPREAD ?

Half a centruy
REASONS Curtome , tradlton
; ¢ - PRIDE mE
OBSGURATISM IN THE TRAINIG COLLEGES
Upsets everything ?
pride ,and HUMILITY
the t’illingness to learn from the child
( John’the Baptist )(quote )
HUSH IT UP ? = A . '
Have heard the strangest feories
Bought up the boohs etc
ANYWAY IT IS A VICIOUS CIRCUS
HOW BEST TO PROPAGATE IT
... The children are the best propagandists

( no »-one could really believe it without see
or very fev; )

But there are so few seal Montessori schools

WHY?  3EC..SUE SO FEV/ MONT . TEACHERS

WHYThey are necessary for observation and belief



It was because Dewey had never seen thi Aid
this normalised ch Id that had shed his deciations as a snake
its skin , this child who "worked all day and every day
"withnno other stimulus than the work itself "(I) that he
looked upon the acquisition of knowledge for the child as a
means to an end ¢ He "'could not imagine that children would
spend long hours working at sums like long division and square
root just of rthe love of it . This was because he did not know
the conditions that were necessary for such, work - e.g freedom
of choice , the Prepared Ehironment , previous initiation into
a material which elicited repetition , during which the very
essence of the operation in question was takenoff by the
"intellectus agens "and incorporated into he childs whole living

body of knowledge

In the same way - because he was unacquainted with

development he did not realise that there was a period in

the child’s life - from birth to say 6 or 7 when it was passing
through the Sensitive Period for Langauge . And just because
in hese early years there is this mysterious affinity between the
soulf of the child and the language it -ears in its environ-
ment the child has an interest in everything which has to do
with language . And therefore during the period from A\ to
six - given the right materials such as the sand paper letters
and the movable alphabet etc the child, will learn to write
s~non&aneoalv and after - always through an activity -to read
also . Dewey had no notion of this .For him learning to read
and write for the child - are matters which ¢(EXHEtx have not

suffificeint interest in themselves and must be motivated



by other and extrinsic interests the carrying out of which
necessitate the acquisition of these skills . Because he has
never really observed free children he has no idea that there
is in children at this early stage a real interest in

the letters of the a phabet in themselves as forms and sounds
- still on a Censorial level . SxdsxsH | thihk it would be

a safe bet to say that Dewey had never seen such a phenomeno
as this - that a child wi||pJoompose a qord like "sofa
or"manifest " correctly with the movable letters and then ten
minutes afterwards not be able to read the very word which he
himself has composed . We have not time to pause to explain why thi
is so at a certain stage , but mention it to show that with the
Montessori child the educator makes use of all sorts of mysterious
interests ~ the evanescent interests of the sensitive periods

- for helping the child to acquire snontaenously all so rts of
skilss which Dewey and others set out to moke the child acquire
two or even three Jiears afer with much labour and by means of
interests extrinsic such as the carrying out of projects

which cannot be done without knowing how to write . The same
with Reading and Number . Dewey had no conception of such a
graded series of occupations - or materiasl in far Arithmetic
for instance along which each child can pass at his own rate
going from one material .to another along a " prepaTed ;i\nath "
And in doing so this child - who is working spontaneously the
whole time -and individually learns not only the very structure
of Numner and the Hierarchy of Numbers but also hoqto perform
the foru operations “and much beside in numbers up to thou sands
and millions . And in all this the interest which drives the
child on.is an intrinsic one : it is the mind of the " awakened,

child "™ - the human intellect -'‘learning and knowing in a

soontaneous process which is accornoanied by that deep joy f! AXD
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marvelous facts which happened quite unexpectedly in a group of
smazix. poor children in the San Lorenzo Quarter of Rome . Their
pgrents were not true work people but did odd jobs as occasion
offered , and had no special line of work ( mettiere ) were without
any fixed occupation - unadeucated and unable to read and write :i

These littel children - all between the ages of three and
six years of age became transformed in a manner so sur-|-rising that
not only I myself but the entire worlds were stupified . At four, and
a half years of age they learned to write by themselves —and did so
so unexpectedly that the pheno,enon —which had never happened before
was described as the ,r explosion into writing fY

These uneducated children became gracious and

( disinvolti )in their manner as if they were children of the highest
classes of human society . In Italy we should remember with pride and

gratitude these little citizens who drew the attention of the whole

world upon our country e
o)

L who am ( was ?) unable to analyse these extraordinary hap
penings will only say that THEY WERE NOT DUE TO A METHOD OF EDUCATION
PRECISELY BECAUSE IT DID NOT YET EXIST . | HAD THE IMPRESSION 0?
A GREAT DISCOERY' ,THE DISCOVERY OF UNKNOW PSYCHIC POWERS IN THE
C HLD
It was for this reason that , though not being a teacher
| dedicated myself to education . For ten years | had been a dodcotr
of medicine , and | was lestrurer in Anthropollogy in the University
of Rome .1 abandoned ( gave up ) the scientific career which | had

undertaken in order t dedicate myself to the study of child psychol-

And now from this study there resulted a complete method of

education which begins at birth and goes upwards to the age of t e



adult , up to the university . My method is nothing else but an

aid to development , and therefore to the formation of man *

It was not only ijnapired by the children , but was carri d on
( condotto) or based upon the manifestations of this energy , this
occult -g-ower which exists in all children -children belonging to

every socail class and every human race

One could sayx&ksc& truly say that that which is called fay mafcafaetd

method is the first public and social movement (opera ) which owes
its existence to children and not to adults .And for this reason
childhood should be considered from a higher point of view . It should
be reverenced ( be regarded with great recerence ) because from child
hood can come the greatest contribution to the reform of the whole of
humanity . This makes us tirik of the Gospels where children are
poijted out as the greatest amongst the citizens of the Kingdom of
Neaven

From a. practical ~oint of view we must admit ( constattare )
that that the giving of aid ( the giving of assistance ) to the form-
ation of man is a real scince :it isnot only a new method of educt-
ation . It is a scinence whicé has only just begun but which is des_tined

wanting

to develope because it is a science which has hither to beimg ewnikingxxxx
in our civilisation e« The facft is that the scineces which deal
With external matter ha ve arrived at t e most miraculous results
-such as flying and the liberation of the energies locked up in
the atom —But man , on te other hand , has remianed sceientically
an incognito : and it is evident that in order to improve man

practially ( migliori practicamente ) it is necessary to study and

know him /



Thi's is a story mwhich redounds to the honour of Italy , and one
with which our country should occupy itself with in its work of sw-

oonstruetion

One might ask oneself the question - is it possible to
say anything practical aout this subject which might be of direct
interest to the school M And 1%e reply is Certainly -
The first ihjbdbcai result is the importance of of taking into
consideration ( prende ) the education of small children under
six years ,that is below school age ¢ This period - this age -
directly interests $ or shouls.interests — orhﬁggxxxx a bearing on
scholastic education inso far as it has nwo been demonstrated that the
children can learn to read and to write \d.th joy and ease i facility )
because they find themseies ( Or are ) in the ” sensitive period M
for langauage , which lasts up to the fifth year
Everything which has to do with language is thus szxikEXsf
( or therefore ) fascinating to the hdldren at this satge , and that is
the raons why they feel a fascination alos for witten langauge : an d

thsazzz why t eir progress is. compared with that of the elementary

school is not only superio r but quite astonishing
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The last time 1 heard Or.Kontessorl apeak In public was 1iIn

the same year ( 1960 $ at the International Kontessori
Congress the last at which the foundress herself was present e
The Congress * which was held at the Italian Institute , London/ ,
lasted days * on of which Kontessori gave a lecture ,
The subject of her last address was IR ] o/ A o
and a large audience was present , It was a memorable occasion *
for amongst the audience were men and women from all over the
world who had come to pay their respects to the magnificent old
lady of eighty years who was obviously struggling to give the last
ounce of her falling strength 1in the service of the child **that
mysterious and luminous figure who , as a result of her long and
patelnt study * had come to mean mors to her and her followers
than 1t was easy to put In&fc words *

The occasion was not without a touch of sadness because
many of those present could not help thinking that very possibly
thifie would be the last time thfl& gftta would ever an™Joy listening to
her speak « She concluded her address with a upudwikatio simile the
gist of which was as follow:

I am grateful to you , ladies and gentalmen for the
kind words you have saidfand the honours you have heaped

uponme ; and 1 appreciate them accordingly - But in a

sesne 1 feel that you adml%ZSflon has been misplaced , and

a __ -has not reached the right person .Have you ever noticed
tiwt when you try to point something out to a dog
instead of looking iIn the direction
you are pointing he looks at your outstretched finger

Something like that is happenelng to me . All my life

I have been trying to draw people’s attention to the

Child\ and what happens ? All that happens Is that

they look”™ at my outstretched finger and say ''Look what



CO&TTOATION " 3RGK THE PASTm"™ IN EXTRACTS FROM THE

mil3 la not the place to describe InMnydatalltke many and
vsvIloUBGs”~entsth”%,0”0” one after the other unexpectedly

tumbling into sxlarenos- M trom-k magicians box - In —-that first
J&mg-.Mrabilia™ IH t at First Ca3A dsi 6aisiuu In Rome 1In

1907 “"dist is rfeipoi?tan;t 'from our present point of view Is
th® v;ncontroyertiblemfact that Writessorl i Without expecting

it » realisedthat she haa jna&s a staggering aril epoch —making
dlscoery about fdo nature of the~hlid 1 It is not too much to say
that she had made such a dlsdora”™ as seemed to add a naif dimension
to the soul of the chlld m And not only Montessori herself but
many others whp withesdad these same. event®l had oxactly the

same impression * Tp take one example , #e Londond Timas Educate
1onal supplement sent out on© of *their editors - the late

Mrs Shelia %dice — h exppesly to study and writ® up this new
educational movement in Rome which had taken the whole world
by sotorsi .When she returned Mips Radios wrote a booh on her
observations and experiences and gave it the title foe Hew
childE$n « And this Is a phrase which keeps returning to one’s
mind when trying to write about the behavious of those little

slum children in the San 1orenzo quarter in feme *And they

are words that Wen to-day moat aptly describe the impact of
whleh i1s made by most people wh®i] they vtslt a good “~onteseori
Class for the first time . They say 1lth astonishment "veil , these
are novtvi%rl;dinary children x they are not the children 1 have been
sgauinted all my. life s they are ( tons© pesta lloalM phmse)
like children fro® another pl8met]r.theyare inzf|c*7"hew .

children *v % e «tak 4 great "¢



»fl

Sy f;A ~-iSVe M t drom.i*at w s”s goiiig- on.In|those schools'
fclw-s will arise some day a nm philosophy of life * ,Tha% was

half a. cantruy ago } :and. hasihapj”sd since has

vhsn cao has had the opportunity of seeing withones om eyes: ®m
the mmer in ~hich-thm® ;M ztl children:Ute and%br3r

o eotogetti«* in.tlw true liberty if tbs Propped environment which
itontessorl. has.OTp built up for them- It is only then that

one can begin to see what a 1ot- of hopeful.truth”les -In

Monte&aorltO: slogan nA.Km m & "W Kk W f

8 doste Back now s he main thesis of’ our essay « the
comparison hewieer Montessorl.and Dewey j. ¥e 'can 'say that
the whole point ¢f.4he dlffere&e between these two lies In this
Dewey never saw , and never worked with , andnever studied
these Hew Children - these children liberated. from the undue
interference of any adults { however clever and affectionate )
working In the -rspared Environment * and as they lived and
worked In joyous society moving triumphantly and serenely

and Indlviually along the PREPARED PATHS TO CULTURE vhich

surrounded them as part of their environment .Hot - on passant

must we forget that the trained and syppathetic dlrectress is

an essential; part, -of -that xrOpared Envlronmsnt *

«» repast7 Wf are galte ™re that »««™* 2**»* e» A2

wafeBnsa C huaren » ( aa M pntasaoPt callad £h” 5

rar properly reallaed their capahilitfa - or,hotter atlU

ur really Intlsntely acqoalnted thOI’Ugh hleoTO

perils® ~ is,«» the!lOhe:racterlsltes..;0? that as«P«* nater®
.. Ja&d* kv brilliant
| <irt«d above . Because ”ewey was



i1ty method of educatiom was inspired TfTprty years ago 'by certain
inarveélous fae”s which happened quite unexpectedly In a group of
snaalli
Parents were not true work people lut>]iid odd jobs as occasion
offered , and-had no special
any fixed occupation -".unadeueatad “aqd unable to read and write |
IEhese littel children - all between the ages,of three and
six years of age became transformed in.a manner so surprising ¢hat
not only X myself but the entire worlds were stupifled *VAE- four and
a half years of age they learned tp write by themselves ™ mil SO
so Unexpectedly that the phenomenon — which had never happened before
was described as the 9 explosion into writing 9.
*Ehese uneducated children became”™gracious
( disinvolti )in their manner as i1If th|ly were children of "the highest
" mm JA|r  vw-n g . ' "e
classes of human society < In Italy we: should remember’with pride and

gratitude these little citizens who dlew the attention of the whole

world upon our country * |

I who am (was ?) unable to analyse thegg extraordinary hap
-penings will only say that THEY WERE HOT DDE TO A METHOD OF EDUCATION
PRECISELY BECAUSE IT DID NOT YET EXIST . 1 HAD THE IMPRESSION OP
A GREAT DISCOEHY ,THE DISCOVERY OF UNKNOWN PSYCHIC POWERS IN THE

C HID *
Tt was for this reason that r though not being a teacher

I dedicated myself to education . For ten years 1 had been a dodcotr
of medicine , and 1 was leatrurer in Anthropollogy in the University
of Rome .1 abandoned ( gave up ) the scientific career which I had
undertaken in order t dedicate myself to the study of child psychol-
ogy/ *

And now from thisstudy ,a complete method of m

education wfcich begins at birth upwards to the age of t e



adult » PP to the university . My method i1s nothing else but an

aid to development , and therefore to the formation of ram .

It was not only i1jsspired by the children , but was carri d on
( ccmdotto) or based upon the manifestations of this energy , this
occult tower which exists in all children -children belonging- to

every socail class and every human race *

One could, sapcfdecta truly say that that which 1s called fey nadbafesd
method i1s the first public and social movement ( opera ) which owes
iIts existence to children and not to adults »And for this reason
childhood should be considered from a higher point of view < It should
be reverenced ( be regarded with great recerence ) because from thii®
hood can come the greatest contribution to the reform of the whole of
humanity e This makes us tink of the Gospels where children are
pointed out as the greatest amongst the citizens of the Kingdom of
eaven

Prom a practical oint of view we must admit ( constattare )

that that the giving of aid ( the giving of assistance ) to the form-
ation of man i1s a real scince sit isnot only a new method of educt-
ation It is a scinence which has only just begun but which is destined
to develgﬁg because ‘it *is a séienee which has hither to beimg oWapting
in our civilisation = The facft iIs that the scineces which de»d
with external matter ha ve arrived at t e most miraculous results ,
—such as flying and the liberation of the energies locked up iIn
the atom — But man , on te other hand , has remianed sceientlcally
an incognito s and i1t is evident that in order to improve ram

practially ( migliori practicamente ) it iIs necessary to study and

know him /



CONTRASTS

School and Child pp 18 and 19
Tie child lives in a somewhat narrow world of personal contacts

Things hardly come within his experlece uAless they touch intime
ately his own well being and that of his family and friebds

His world is a world of persons with heir personal interests
rahter than of facts and lawas
Not truth in the sense of conformity to external fact

butaffectioh , and synpathy are the key -note

Contrast the incendent of the Cylinders
THE CORRELATIONS HANGING TOGETHER

GREaT CONTRAST HERE .

DEWEY i'he things that occupy him are helf together by i
the unity od personal and social interests which his life |_|:
carries along

No idea of the childs intellect - active atthe centre -
relating , and building up and forming into a living system
the facts of experience - resting thsu a world insede corres
ponding to the real world outside

Example the nine times table story

BA2RXK21SN3X Classification is not a matter of
child experience things do not come to the individual pigeon
holed — yes but the child is alwyas corelatin

nere is your tea for the pipe

grammy ( music )

Even from th,e very beglnnign The Storja in the nurses arms
the reason the rplmordlai“ energy there from the start

The Curriculum with Dewey ( ch snsc p 20

We present the child with MATERIALISED A-BRrRASrluNS

and the child takes off - on his own wings - into tne 'abstract



DEWEY CLASSIFICATION 15 NUT A MATTER W GulLD EXriitl.ENU.ii;
HON WRONG THIS 15

THE 5ENSOR1AJi MATERIALS
they lead tne child to

mt%e aostractions - lenght , width© , colour , their
ain bring order into the child many experiences
examples ...the steals b ue
the plate is a circle
window a rectangle
£he Childs naruai ©logic---—---
the wood for the pie crust
The teaf for the pipe

1 want to go next door

A baby with a head at each end

The ~spared environment is to make it easier for the child
to do what he 1b in any case trting to flo to classify

anb build up a ordered system in bis mind

NO NeED TO DRAG IN A SuGlaL rROJECf Oh 5uCIAL KitOBL&MS
OK ANY AKTIriClAjb rnuBuc.MS : THE CHILD %ILL DO IT aNYHOW .
ON THE QUESTION OF THE CURRICULUM aND TH CHILD

see pa 21 sch and c)"the narrow and impersonal world of
ghhe child and the impersonal infinitely extended world of
space and tieme "NO* THE PREPARED ENVIRONMENT which is
brog uhg to the child and simplified

The child chooses — led by an inner guide a
thing e<Dewey never saw or even imagined
Dewey contrast THE ABSTRACT PRINC PLE OF LOOTGAL CLaSSIFIC
A ION AND ARRANGEMENT AND THE PRACTICAL aND EMOTION aL BONDS
OF THE CHILD LIFE .Montessor on the other hand presents

the child with Materialsled Abstractlons_ and they ar9



So we have a living pulsating personal entity - grasping
and choosing and. absorbing - according to the Sensitive
Periods form a Prepared Environment.

But note it is also a Social Environment and the
child lives in free contact with that social environemen
- really reer than if he was being directed along a p
project in a herd

One has to see it to realise it - this Joy in
mathemetlcas which comes from THE aWAKENED CHILD -

W't is emphalcally not a TOOL SUBJECT -



MONTESSORI AND DEVET

CHAPTER | Research or Dlscory in Edutcatlon
Chapt 11 The Two “atures in the Child
Cahpt 11l The Conditiond nececessary for the “ew Children

CONTRAST IN METHODS

mewey bever saw the Wew Chilrden - never realsied the importance

of the Grecat Discoery ,

The nature of a thing is expressed in its actions

Different ideas od the ~aryre of the child
The nature of the Learning Process -of knowledge

With Montessori - right from the beginning a sponataneous

process

The child builds up his own system of ideas
( through activity on the extenal world )
Examples a) the six weeks old incident
b) Attention - se the cylinders and
Psycholgy in Advanced Vol |

TiiJ5x2)®Ki:KiHKXi5fi:xxBHs:+ktXHX"»K+»ds

lunltjr?

Thia was becaseu he did. not believe that the Intellect was
made to know — knowledge for its own sake

hence a) the social stimuus ( not the Ititte hermiy )

b-The Tool subjects



MONTESSORI AND DEWEY NOTES

They both agreed on the value of Expedience and the necessity

of Activity --—--—-

the important thing is what kind of experience _ and
what kind of activity
Both believed in d Continuity 1
but again .... how different

The principle of the HOOK

Both believed in the necessity of Freedom

D. Taked of it ,a lot - but never understood it in the
sense that Montessorl did - or the Mpnt child expreiences
daily

This seen in the Followers - nthe Sctlvity School *

Aslo with Dewey it is always a collective freedon
freedom to wlk along together the same path - the

PROJRCY under the collective guidance of the Adult

How Shedifferent THE PREPARED ENVIRONEMTN AND THE ABSORBENT
MIND — and THE PREPARED PATHS TO CULTURE .
The Crux of the whole matter lies in The New

NE W RELATIONSHIP - the removal of the adult interference

Must be the |REJARED ENVIRONMENT FOR THIS ABSORBENT MIND
To realise it you have to see this child acting

freely in the Prepared environ ment



~Jhnhna-~5

MONTESSORI ANISDEWEY SOME GLARING CONTRASTS

Dewey p 63
Little children have their obsewarions and thoughts
directed mainly towards people : what they do , how they
behave , what they are occupied with , andwhat comesof it "
Their Interest is of a personal rather than an objective

or intellectual sort

Here it would be enough just simply to quote the extract
from the Secret of Childhood . p 133-4.

The first phenomenon t at awol my attention

Comment is not necessary : the two quotations speak

for themselves

The whole elan vital that keeps going a Montessoti class
for under-fives simply depends on the mceasing spontaneous
interes t of children in things , rather than in persons
But the,thlngs',mustbe os such a nature that they appeal to
some deep seated interest in the children of that age ( correspond
to theix sensitive periods which are dominant in that age
The Montessorl calass is so successful just because it is a prepare
environement in which the ABSORBEN MIND of the children can
find what it needs .In this environment you will find first of
all the Exercises of Practcial life , which are so heloful in
bringing about a progressive co-ordlatnlon of the chllds voluntary
muscular system ( Rprogresslive Incarnation of the childs mind in
its body )And you will also ffonf the great variety of Censorial
materials , which apeal so strongly to the child at this stage
when the activity of the senses means so much to him . You will

alos find the children at this satge are, criven Lessons in Grace



and Courtesy . These have to do with persons rxifcaxxfckan
ifciHgsxixx it is true ; hut their appeallies in the definite
actions which are presented to the children to perforin thamselves
such has handing another person a chair »begging pardon for
causing an Interuption , or handing a paor of scissors properly
to another person

Its your moustache he wants '"

We find at this poiht an immense chasm , as it were , fixed
between Dewey and Montessori as interpreters of the child

Anyone who wroked with Montessori soon realised what a depth

of meaning there is in the title she gave to the small child

- "il giovane exploratore - the Young Explorer .( See the
chapter under this titile in Marla Montessori Her Li fe and Work
chapt.V) It is so easy to pass close to the child and not

see it ".In this connexion we mightmention an illustrated

in Punch the English Magazine of humoe . In it , as so often
Punch shows a deep acquaintance with the psychology of small
children .The picture showed a girl of about nine years of

age who is taking her little baby bnother out for aome fresh air
in the pram .A rhather pompous looking genteleman with a large
handle bar moustache is bending over the bhby in the pram

«ho islifltng up Us tiny an» towards

latterlooks very piaaxsxxfcfcfatxifcH pleased wtkhxikHxhadayicz
atianidoaa at the interest that baby seems to be taking in
him . But the little girl , who is wheel the pram , has a much
more accurate grasp of the situation and ( rather to the man s

chagrin ) quitely remarh"It,s your moustache he wants "( with

the implied meaning "not you.



Deway talked a good deal about Freedojm in the School room

but he never really gave it f nor understood true psychological
character of the dreedom which Montessori vhildren enjoyed in
their prepared environment .Until vyou give any form of life

the freedom required for its true development you can never know
the true nature of that organism ;

The Simile of the Jtaia®y monkey

DIFFERENCES THE PRESENTAION OF CULTURE

The Project System compared with the Prepared paths to Culture

The Principié of the HOOK

IT WAS THE ©IBOVERY WHICH GaVE RISE TO THE METHOD.
NOT A THEORY OR A PHLIOSPHY

I AM NOT INTERESTED IN PHILOSPHIES ONLY THE FACTS
)))

TOOL  SUBJECTS AND SENSITIVE PERIODS

Dewey never understood about the Sensitive Peirods and
their power 3 except in a vague sort of way - "striking while
the iron is hot —

The three Rs come with Dewey at a later date because
he did not realise the value of the Senstivle Periods of
touch , sound , language , xhe Ahsrobent Mind ,— the expjoslon
into writing

Go into any good Nontess©rl School and you will find
the childrenreading and writing at six years of age - ditto
with Number . No idea of the love for Maths which all children
have (Blaise Pascal J" is utitlltarian with regard to it
like the Bailor in Shaekspeare | cannot recon | have not the

spirit of a taoster ’ Dewey never saw or InaginecféHungry Lions



THE NEW CHILDREN - A MIRACLE IN EDUCATION

This is not the place to describe the many , various and
astonishing events whihc came tumblin one after the other as out
of a conjuror’s hat , fluring that first year , 1907, that
Annus, MirabiUs 1907, , in the first CaSa del Bambini in Ro,e
If any reader is not acquainted with these happenings it would
be a great help towards the better understanding of this essay
if he were to pause here and read them .This could be done by
reading Montessorl’s own account of them in her SECRET OF CHILD.).
MOCD , Chapt Il , especially that part of it entitle "What
fhey Showed me ’.A similar account can be found in the present writ
ers nook MaRIA LONTESoQRI HER LIFE aND Y.ORK in chapter Il under
the title Discovery |,

From our present point of view what is importance is to lay
stress unon the fact that the real cause of the big stir set going
by Montessorl In the field of education fifty years ago was not
the discovery of a "ew Method but - to put it succinctly - the
Discovery of the Child , It is o not too much to say that to many
of those who witnessed these n revelations ”~ by the children it
seemd that anew dimension had been added to human nature in the
soul of the child

For it was not only Montessorl but hundreds of others who came
from far and near to Rome to see things for themselves who received
the same impression .To take 532 example * The London Times
( Educational Supplerent ) sent out its sub-editor , &rs Sheila
ftadice , to find out what all the fuss was about , and write up this
new educational movement which had taken the world by storm .On her

return she published a book , the title of which was THE NEW

CHILDREN . Another observer described his Impressions under the



25
title THE DISCOVERY OF THE HUMAN SOUL »and atlll a third asa
MIKaCLE IN EDUCATION , The Queen of Italy at that time , Quean
those forst

Nargherlta , was a frequent visitor to Dr Kontessori’/ schools
and became a close friend of Montessorl .She remarked "I prophesy
that a new philosophy of life will arise from what we ars learning
l;rom these children "» The "eed of a well-known Rellg&ous \fvrder
remarked that "This Is a dlscoery more Importnat than &arcon*s”

Even to-day - after fifty years - the Impression made on most
dslearning people when they visit a good Montassorl School for the
first time Is not dissimilar , They are apt to make suoh a comment
as ."These children do not behave like ordinary children » the
children 1 have known all my life .They are chaged In character |,
more concentrated »better mannered »more socially developed , and
infinitely more self-disciplined : In a word they are like New
Children "

( on topaga 25)



the slum tenement building Into the orderly > self-disciplined ,
Intellectually eager , order -loving indlvluals .... into in
fact the new children . No one was more surprised at t*-la
unexpected revelation of the dsepr nature In the child than she
herself was . And here ge might remind ourselces ef something
that Fontessor 1l herself was never tired of repeating , vis that
one - if not the chief factor in bringing about this revel*ion
wasthe almost ullqgue absence of adult interference , a circum-

stance whiph made it possible for the children to act spontaneously

A NEW i-IETHOD AND A NEW SCIENCii 0? EDUCa/TIO CO.ES
[2ITO EXISTENCE

In her own brilliant account of this period Montessolr
tells us how she came to provide the children with the letters
of the alphabet - the sand paper letters and the card-board cut
out letters for comnosing words - She had no intei
outsjet of f’aching these f'our and four and a ha i
to read and write for T I sharad the gonerai ,re.ju
v*as necessary to beTin writing as lata as ™osslble
not before the ag9 of six ".  This lev ¥ the ws
"explosion Into writing "(l) followed some six months later by
the excision into *eadlng .Thereupon follwed the creatson of the
**pading Commands , and then more advanced materials for reading
In the form of a little library

And so once started one thing led lo anther because
the insatiable appetite of new Imowledge shewn by the children
increased by what it fwd on . The same sort of thing happened
In the sphere of Number ¢ The Number rods —-mmost value ole in

themselves at a certain intltial stage - soon proved to need

to be supplement by other and more advanced numb r materials



THE NEW CHILDREN or - THE NEW METHOD ?

Ifyou were to ask the average educated person to-day ( or
at least till tx«xo or three years ago )who was Montessorl the
great majority of them would would probably reply t at she was
an “~talian lady who invented a new method of education for small
children -a sort of modified kindergarten < And some of them
the core ( mis I ) informed might go on to add ; but the method
is out of date how having been superceded (or eclipsed 5 by
others more in line with the findings of the most modern psycho-
logical research . Almost certainly you would not hear any of them
talking anout A Miracle In Education .The Discovery of the Human
ppul or The New Children. How and why did it come about in the
intervening years that Montessori thus came to be associated
In the general mind xnjs with sn educational Method and not
with the astonishing revelation of fHe New Children ?  And which
is the more important the more essential t'-Ing — the Kontessori
Method or the Mew Children - the discovery of that Deepr nature
In all normal children of which we have spoken at length above ?
Montessofi herself constantly in later years sooke of her method
"il mlo metodo " and actually wrote a book under that title
How can we reconcile these apparently contradictory points of
view ?

y,0 METHOD AT THE BEGINNING?

Briefly the answer to thisis as follvs : When Montessorl
began her work with, the slum children in San Lorenzo 3he had
mo method : The Montessorl *ethod did not as yet exist . She
makes it quite clear and beyond any doubt . What oame first was

the unexpected revelation of the New children - the conversion of

~’--r Vi t-1i - V—1-r t Ay, t ~ 311 el <V n
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necessary for bringing them into existence again. That is why we
can now say with scientific certainty that the "New Children" © as
they were called when they appeared in Montesseri’s slum schools JO
years ag© - are n©t imaginary beings. There existence is a sober
scientific fact. They can be produced for all and sundry t® see,
provided that the right conditions are prepared, just as you can produce

dahlias ©r sweet peas if you set about it in the right way, that is if

yO©u have the right soil, climate and environmental conditions generally.
It will help t® clarify our discussion if, at this point, we make
a substantial quotation from an article written in by Dr. Montessori

and recently printed in the "Communications”, The official bulletin of
the Association Mentesseri Internationale. We shall give these qu®©-
tatiens at some length, even though in doing so it may entail a certain
amount ©f repetition here and there.
It might interest us t© know the conditions under which these
two different natures manifest themselves. Those which pro-
duce the tendencies belonging to the superficial nature are
those which generally exist. One must realize that to awake
the ones, belonging to the deeper nature, one could not have
made a pre-established plan, because they were unkown and
therefore no one could set out in search of the”. It was nec-
essary that for causes not entirely due to chance, these mani-
festations should get the possibility to appear. To under-
stand what happened one must have a vision of tw© different
processes to arrive at psychological knowledge. One is Re-
search. This involves a psychologist who wants to investigate
a certain aspect and sets out t© do s® He knows beforehand
what he wants and proceeds in his investigation by one method

©r antsax another.
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MONTESSGR1 AND DEWET

THE NEW SCIENCE CF EDUCATION

Problems not laws ?
Spontaneous Manifestations iIn a proper envnironement
Freedom and Law
Only those things are kept which lead to concentt
ration
1.e. answer a need of development
which means — these things chosen by the
children

\

The DIVISIONS OF THIS SCIENCE
Kind of work research differs according to the S. ).
This earlier on Progressive Incanrnation
Exercise of Practical Life

Sensorial "Materials ( aim )

Later on more and more reason
and next The elements of culture

Reading and Writing and Number

Later again the Prepared oaths describe.
A Y/HOLE SERIES OF PRINCIPLES ARISE

Analysis of difficulties ,
Control of error .
Freedom to do right.

The Hook
Different rhythm of the child
Spontaneous expansion of mind . Mont Explosions

Social development ,
No horizontal grading ,
Prepared Environment ( Fabre )

ensorial found tion of intellect ( abstraction )
The new Teahcer technique

The open mind of the scientist
Fabre and his i1nsects
Immense amount of knowledge spread out — ready

$many books )



1J&RHIHG A TOOL HOT AN END US ITSEIF

It was because Dewey had never seen this ™ awakened child ™
this normalised ch Id that had shed his ¢eolations as a snake
Its skin , this child who “worked all day and every day “

" \-11thnno other stimulus than the work itself “ (1) that he
looked upon the acquisition of knowledge for the child as a
means to an end » He could not imagine that children would
spend long hours working at sums like long division and square
root Just of rthe love of It * This was because he did not know
the conditions that were necessary for such work - e.g freedom
of choice , the Prepared Ehlronment , previous Initiation Into
a material which elicited repetition , during which the very
essence of the operation iIn question was takenoff by the
MIntellectus agens “and incorporated into he childs whole living
body of knowledge «

In the same way - because he was unacquainted with

he myskHziSHs Kontessorifs doctrine of Sensitive “eriods In
development he did not realise that there was a period in

the child*s life - from birth to say 6 or 7 when 1t was passing
through the Sensitive Period for Langauge . And Just because

in hese early years there is this mysterious affinity between the
soulf of the child and the language it ears iIn i1ts environ-
ment the child has an iInterest in everything which hae to do
yjlth language , And therefore during the period from 4> to

six — given the right materials such as the sand paper letters
and the movable alphabet etc the child v&ill learn to write
snon&aneoBlv and after - always through an activity -to read
also « Dewey had no notion of this *Por him learning to read

and write for the child are matters which jlbxhhé&x have not
>k -1



Vy other and extrinsic Interests the carrying out of which
necessitate the acquisition of these skills . Because he has
never really observed free children he has no ldea that there
is In children at this early stage 43 a real iInterest iIn
the letters of the a phabet In themselves as forms and sounds
- still on a sensorial level * Hx&axxa |1 thibk It would be
a safe bet to say that Dewey had never seen such a phenomeno
as this — that a child will compose a qord like '"sofa "
or''manlfeat " correctly with the movable letters and then ten
minutes afterwards not be able to read the very word which he
himself has composed = We have not time to pause to explain why thl
IS so at a certain stage , but mention It to show that with the
Montessorl child the educator makes use of all sorts of mysterious
Interests - the evanescent Interests of the sensitive periods
— fTor helping the child to acquire snontaenously all so rts of
skilss which Dewey and others set out to sake the child acquire
two or even three Jiears afar tilth much labour and by means of
interests extrinsic such as the carrying out of projects
which cannot be done without knowing how to write * The same
with Reading and Number , Bewey had no conception of such a
graded series of occupations - or materlasl iIn far Arithmetic
for Instance along which each child can pass at his own rate
going from one material to another along a “ prepared "ath *
And In doing so this child - who la working spontaneously the
whole time -and individually learns not only the very structure
of Numner and the Hierarchy of Numbers but also hogto perform
the foru operations and much beside In numbers up to thou sands
and millions ¢ And In all this the Interest which drives the
child on Is an Intrinsic one t it Is the mind of the * awakened

child ™ - the human Intellect - learning and knowing In a



T>?EIR DIFFERENT APPROACH

HOSTESSQRI 4>DIscoavery s Deffief Research

Both. Montessorl and Dewewey appracoed the sphere of education
from without s they were not 1in the teaching profession and
did not Intend to enter and remain in It * Both were University
Professors — one a Docotr of Medicine and one a Dr of
Phtodophy .
But the manner in which they came eventually to enter

this sphere in which they were noth b exercise such great in
influne was quite different ,

In the xase of D* one might say that - as a prof of Philo
pjJty he felt 1t was ggxgxx TFitting - If not even a duty -
tp throw the light of his philosophical 1ideals on the problems
of edutatlon which were uppermost iIn his aday , Quite
deliberate”™ he set op his it ef*erimental school * at Columbia
Unlversltx wth the aim of using It as a rasas of research iInto
these problems ,

School and child

Vfoen theschool was started there were certain ideas n

mind - perhaps i1t would b ebetter to say questions and probllme
certain points which i1s seemed worth while to test

Hie teachers started with question marks ratehr than wi h
with fixed rules , and if any answer have been reached it iIs the
trachars i1n the schools which h ve supplied them ...
And ~ewey mentions Four* such prd&ems or questions

page 14
D See the four nles and dictate them .

Thus Dewey deliberately set himself a schme pf educational

research - and set out In i1t to find out certain things.



'*'ONTES330RI AND DEWEY SOKE GLARING CONTRASTS

Dewey p 03
Little children have fchelr obsewarlons and thoughts
directed mainly towards people : what they do , how they
behave , what they are occupied with , andwhat coraesof it 1
rheir interest is of a personal rather than an objective

or intellectual sort

Here it would be enough Just simply to quote the extract
from the Secret of Childhood . p 133-4.

"The first phenomenon t at awol my attention

Comment is not necessary : the two quotations apeak

for themselves

The whole elan vital that keeps going a Kontessoil class
for under-fives simnly depends on the unceasing spontaneous
interes t of children in things , rather than in persons
But thellkings"mustbe os such a nature that they .poeal to
some deep seated interest in the children of that age ( correspond
to theix sensitive oerlods which are dominant in that acre
The Kontessori calass is so successful Just because it is a prepare
environment in which the ABSORBED KI2JD of the children can
find what it needs .In this environment you will find first of
all the Exercises of Practcial life , which are so heloful in
bringing about a orogresslve co-ordlatnlon of th9 chllds voluntary
muscular system ( Rprogreeslve Incarnation of the childs mind in
its ~ody )And you will also fbnf the great variety of Censorial
materials , which apeal so strongly to the child at this stage

when the activity of the senses means so much to him . You will



and Courtesy . These have to do with persons rattfcaxxfcbut)
fcixtxgsx&xx It Is true ; but their aopaallles In the definite
actions which are presented to the children to perform thomselves
such has handing another parson a chair ,begging pardon for
causing an Interuptlon > or handing a paor of scissors properly
to another oerson

Its your moustache he wants '1

We find at this ooltt an Immense chasm , as It were , fixed
between Dewey and Montessorl as interpreters of the child *
Anyone who wroked with Montessorl soon realised what a depth

of meaning there Is In the title she gave to the small child

- "Il glovane “xploratore - the Young Explorer .( See the
chapter under this tltlle In iiarla Kontassorl tier Li fe and Work
chapt.V) It Is so easy to pass close to the child and not

see It ".In this connexion we mlghtmentlon an Illustrated

In Punch the English Magazine of humoe , In It j as so often
Punch shows a deep acquaintance with the osychology of small
children »The picture showed a girl of about nine years of

age who is taking her little baby brother out for some fresh air
in the pram «A rhather oompou9 looking gsnteleman with a large
handle bar moustache Is bending over the bhby in the pram

eagerly
who IsTIfitns uo Its tiny arms towards the gentleman »The

and " self complacedt
latter looks very pieaxExwtkkxtJix pleased sstikfecxifcHxSaacfcjdcK
attaatdana at the interest that baby seems to be taking in
him . But the little girl , who Is wheel the pram , has a much
more accurate sraso of the situation and ( rather to t '6 man s
chagrin ) qultsly rsTnarb”It*s your moustache he wants "( with

the Implied meaning ”not you*



EPI1LOGUE

ome of those who have bravely struggled through this
essay as far as this point may be inclined to think that in
narroiwng the matter dwon to the difference between dis-
voery and research we have over -sipllfied the differences
between Montessori and Dewpp . Much more of course mé&gld
have been said . We might for instance have dwelt on some of
practical differences 1in method -particulary nhh between
the manner In which each individual Montessori child travels
at his own pace and his own time along the various Prepared
Paths to Culture ( see MMLIfe page. )and the way iIn which
a group of children are guided col ectively by the teacher
along the various educational paths which fgpen up -under
the suggestion and guidance of the teacher 1In pursuing some
nroject as a visit to a coal mine or a medieval castle or
what have you « Or again we might have dwelt on Eaway’s the
inlfuence on Dewey of the ideais of democracy and com pare the

manner in which each assist the development of the social

4s 1Incts
Noybv; 1thstand
thejjAS""- v~z thpitj can really get dowft to the f-unrd®

A memia™MaiffeMncefetween Mont™Esprl-and” Dewye™wir*"cloes not
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We might have pointed out how Montessori*s very

spiritual view of the child and the office of the directress

affected fundaentally he approach to the question of the

Training of Teachre .(The first thing the would be ”“entessori



direfctess has to do is to purge herself as far as it is
possible of the two sins of Pride and Anger ) .Or again we
might point out how both Montessori and Dewey recongnised the
importance of activity in the child (witness the well known
sotry of Dewey going round the stores in New £ork looking for
I1 tie tables for children to work at not _lust for listening .
at _.And weshould haave to point out i1t the same time how
fundamentally different were the principles which guided the
actlvissl of the children under the two systems . All these
things and many "more besides could have been brought under
review and not without profit .
Nevertheless we still stick to out original thesis
- viz that to get right down to the bed rock fundamental
difference between Montessorl and DOwye ( and with Dewey a host
of other Ameican educatots ) it iIs necessary to appreciate
with absolute clarity the difference we have drawn aboe - with
Montessorl’s help*- between Blscovery and Research .
Perhaos we can best conclude this essay by two anecdotes
about Montessorl and two corresponding quotations .
Tn the summer of 1950 MontBssorl who was then eighty
years of age spent a coup le of months or so vacation at a
secluded penslone near the village of Iglls , which iIs situated
on the hills that look down Into the city of Innsbruck . The
oresent writer was also living at that time in the same dis-
trict ; and most mornings he would call on the Dottoressa
to pay his respects and 1If he was in the mood for i1t to
enjoy her conversation .
One morning on entering the room where she
lived 1 found her busy with pencil and paper < She stopped as

soon as | entered and pushed the SB carelessly on one side ©



at the same time asking me to be seated .1 enquired what was the
subject on which she had been expressing her ideas ."It is

nothing " ( nulla ) she said "nothing at all u;"it i1s not worth
looking at "Then she went on to the effect that she had been

trying to jot donw some thoughts with regard to the beginning of
her work over half a centruy ago but that she did not find it so
easy to express her i1deas as formerly . St this she nicked up the
sheets of paper and was about to drop them iInto the waste paper
basket when 1 begged her to ldt me have them rather than that-|
Still protesting that it was not really worht looking at she
eventually changed her intention and rather reluctantly 1 thought
handed the MS iInto my keeping .Later on she expressed herself in
conversation something as follows ; people are always saying that

I created the Montessorl method and through that became famous ;
but 1t 1s not true . First there came the wonderful revelations of

what some people called "the new children and then - and only
after that did my method come I1tno existence .
During the last years, of her long life this idea was
constantly dth her ; and Indeed at times tinged her expression
with a sober melancholy < When 1 got home 1 read the manuscript
which has a number of corrections iIn it indicating her efforts to

express ever more accurately what was iIn her mind . tBiis is what was

written on i1t :



)
Why did tkaxMiaxkxxsarix this great and'wide-spread

interest in Montessoir and her ideas die tyut» sa com-

pletely In the States that a whole gene las sprung
_ the name
up who - up till a few years ago had hardly heard of
Montessori , and did not know what it stood for
Second . What is there in this Montessori C-d*a so true and

vital that now - after a break of nearly forty years -
has enabled it to return again more powerful and

dynamic than ever

We will briefly try to 8naSSab5liiiiiabl"S§8Sa§,Si38a'£[3MaSi[B§8S  answer
first question first . Without doubt one of the reasons was tha

t far to ,aany people studied the method superficially : and
thinking they knew all a out it started off Montessori schools of
their own , many of which were failures - like the seeds metnioned
in the gospel taht fell on stony ground where the soil was
sahllow .For with Montessori it is particularly true what the
old Latin maxim says Corruptio optima pessima - the best be
comes the worst when corrupted .xSsxaxx&kxkEapsaxgxaagtsxx

Shallow too and superficial were many of he centres wtesjax

which puported to train teachers in the Montessori Method
Another reason was that Montessori herself did not rtum to
America but spent the rest of jhxer life in Europe and the

*Ast - so that the American Montessori movement lost touch

ith its foundress and did not keep abreast with the astonishing
strem of new ideas which poured from the fertile brain of

the Dottoressa and the- ever wid.eining and deepening development
of the application of her princ 'pies fChkxfc-faefdfarp'hpthO

in the home and. later age groups than those in the first casa

el Bambl ni . fButperhaps the most pwerful of all the reasons
was the adverse Influence of .Wa patr tvg mt * V,~



a Professor of Education at a Jesult university 1in which he
makes a very similar remark ( fifty years afrer * ) Discussing the
suggestion put forward by some of Montessorl’s followers tb
"intltutlonalls “into the University educational curriculum as
a part of 1t , he says “l would say that Montessoi should be
introduced into college work as a distinct and separate
system of educationm,after the manner we MzLdled it last
summer (1).To take it apart pnd piecemeal dissect it
in method classes would be to ruin 1t . It is more than
a series of methods :It is an integral way of life "

It 1s only those who have had the opportunity of seeing with
their own eyes the manner iIn which these children live together
and work in the free society within the Prepared Environement
that are able to realise the degree of hopeful truth which is

expressed in Montessori’s slogan "A New Wo3?td for a New Man ™.
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CONTINUATION FROM THE PASTED IN EXTRACTS FROM \THE LI
TWO NATURES

--------- i 3))))))))»))))I))))>))>)
This s not the place to describe iIn any detail the many and
various events that came one after the other unexpectedly
tumbling into exisrence- as from a magicians box - flrst

lka
annus mlrabllils IN DElI BAMBINI in Rome 1iIn

1907 . What is Imoortant from our presgn% ,Ez)loul?t of view 1s
the uncontrovertible facf that “ontessori \@JFEBout exp-eofrshg-
\ t—js-v aaMo ad~~tterb aha epoch -making
disc%'véry about tI?]e//ﬁarture of the child . It is not too much to say
that nln- im 1 mndnA—ir}H 0n discovery 93 seem;ﬁ1 to add: a new dimension
to the soul of the child 0\<Vawfcv t only Monytzeg?ﬁ())(:_’ol Imamalf but
mnnv TVl who witnessed these same events -iwd exactly the
same 1mpression * To take one example . ~he London”~Times Educate
lonal Supplement sent out one of their editors the late
Mrs Sheila ~adice -y fa expregly write up this new
educational movement in Rome «which had taken the, whole world
by sotorm .<W"5r\=(/-g1 ? rntrimrnT Mrs Radlce wrote a r.book on >3as&
obimnmI-1lni ~nd and gave i1t the title The New
Children Shis e wh ich «k5sps=- <re%tmi lilg 10 "0he s
er>f|i-M91-a<r|1_' tvrylng tr. moTarTrrfiTr&i&khQ béfia
slum children iIn the rSan‘horenzo quarter iIn Tome And they
are words thatJ even to-day 7most aptly dtc))ooglfee- the imloact—’\*—

made by most people when they visit a good bnteseori
Class for the first time . They say i1th astonishment “Well , these
are not ordinary children € they are not the children 1 have been
aqauinvt\l(!:tgih all my life 5 they are ( to use gesta™lloaj”s phrase)
like children from another planet «i they are iIn fact ‘“new

children “ . The Queen ~rgherlta of ltaly , who was a great.
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friend of Montessori”™ and often visited her schools , used to
say "l believe that from what we see going on iIn these schools
there will arise some day a new philosophy of life " _That was
half a centruy- ago ; and ever hing that has happened since has
tended to show how penetrating was her judgement . It is™ly
when one has had the opportunity of seeing with ones own eyes
the manner in which these sm all children live and work
together,in the true liberty of the PreparedEnvironment wia-icir—
baa pmp built, pp fnyjhjfl - V* in nnly sfign that
one ega”begii”"to -&ee wSat-a-“feeof"' hopeful truth lies in

Montessori*s slogan "A Hew World for a Mew % 1 ™

To come back now to the main thesis of our essay - the
comparison bewteen Montessori and Dewey - We can say that
the whole point of the difference between these two lies in this
Dewey never saw , and never worked with , and never studied
these New Children - these children liberated from the undue
interference of any adults ( however clever and affectionate )
working in the Prepared Environment - and as they lived and
worked 1in ?oyous society moving triumphantly and serenely
and indlvlually along the PREPARED PATHS TO CULTURE which
surrounded them as part of their environement _Noi> - en passant
must we forget that the trained and sypmathetic directress 1is

P
an essential part of that repared Environment

We repeat : we are quite sure that Dewey never saw these

" Awakened Children ' ( as Montessorl sometimes called them )
Qy esoofajL*? it

never properly realised their capabilites

was

never really intimately acquainted - thorugh hlsown

experience - with the characterisltcs of that "deeper nature "

outlined above e ESJlE brill lulllIT
Aft ~\y (i» '8 -



We repeat i we are quite sure that Dewey was never personally ac-
quainted with these "New Children ' - these " Awakwned Children '
nor ever had realised their immense potentialities . Or to
put It in ano her way — he sever saw with his own eyes the
truw characteristics of the Deeper Mature that lies hidden
in every child _We feel we can say this with confidence because
Dewey was a sincere observer of such facts that came under his
notice* and being so he would never have said the things he did
about the nature and manner of thinking and acting of email
children .
Dewey and Montessori were alike in this that they

both realised with absolute clarity that the basis principle iIn
education is that a child should learn rhrough his own experiece .

As Lewey says "'l assume that amidst all uncertainties there is
one permanet frame of reference < namely the organic connection
between education and personal experience "( Experience and Educn
p 12 )Both relaises the iImportance of activity on the part of the
child rather than the teacher - In theory at least . | myself
heard Montessoir in one of her lectures decribe the story of
mDeweys vain search In the stores of New York to find little
tables where the c i1ldren could dIt and be astive and the
reply of the salesmen that they only had the desks thich were
made primarily for the children to listen to the teacher .

Dewey realised too that not any kind of experience was
educative "'The belief that all genuine educat on comes about
through experience does notneam that all expsriences are genuinel y

or equally educative "™ ( Ibi d p. 13 ) °r agin '"the more

definitely and sincerely it is held that education is a devel-

opment from within , by , and for expereince the more Important

it 1s that there shall be a clear axp conception of what experience
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NOTES FROM THE deweyschool DBAEY' SCHOOL

"Jecause of the idea that human intelligence developed in
connection "with the needs and opportunities of axtion , the core
activity

of the school was to be found in occupation , rather than in
what are conventionally termed sturidies

Study in the sense of enauirly and its outcome in the
gathering and retetnion of indormation was to be an outgrowth of
the pursuit of certain contlnuin or consecutive occupational
activities . Since thedevelopment of the intelligence and knowlwedge
of mankind had been a cooperative matter , and culture in its
broadaest sense a collective creation .occupations were to be slecete
which related, those engaged in them to the basic need of developing
life ,and demand co operation and division of work ,and constnatn
intellectual exchange by means of mutual communication and reord

Since the integration of the Individual and the social is
impossible except when the individual lives in close association with
others in the constnat f ree give and take of exoerlence it seemed
that educaut ion couldprepare the youbg for fur.ure Isocial life only
when the school was |Itself a cooperative society on a small scale
therefore the first factor in brining abut the desired co-ordinatin
of these occupations was the establishment of the school inself as a
form of community life
TOOL SUBJECTS
The primary skills in reading , viting , and numbers , were to
grwo out of the needs and the rsaults of activities
occupations

Moreover since basic operations involve relatlonsto mat
erials and forces of nature , just as porcesses of living together
involve soclla invention .organisation and the estba llshment of huma

bonds------ knowledge was to grow out of theactlvs contact with

things Inherent in cmnsecutuve energies



The development of character and the management of what is ordinarily
called siciplfene were to be as far as oosslblethe outgrowth of shared
community life in which reachers were guides and leaders

The substratum of the educative process was thus to deveop fro
the idea that the young have native needs and native tendencies of cu
curioisity,love of active occupations ,the desire for the assotiation
nad mutual exchange k which provi de the ointrinslc leverage for educ
ation al growth in knowledge understanding and conduct

the laboratory

The name laboratory gives a key to the work of the school
A lboratory is as the word implies a place for activity , for work
for the consecutive carrying outonan occupation ... A labor arory als
alos implies directive idea, leading hypothesis , thaf as they are

Applied , lead to new wunderstandings

TWO PRICNIPLES

In the ideal bake of the plan t -wo cardinal principles were held
in mind itxsfc
FIRST all educational relationship the starting point is the

impylse o8 the child to Action , His des ire reponding to the

surrounding stimiluiand seeking expression In concrete form
SECOND The educational process is to s oplythe materia 1 and the
positive and negative condltl ns - the let and hindrance - so that hi
his eepression , intellectually controlled , may toake a norma dir
action that is social in both form and feeling

the materials for s udy

OR VERSU
THE PREPARED PATHS

All activIt ' having to do with suctox basic and. continuing n eeds of

life as shelter , clothing , and food became the central focus of

rfat;algn wr) T CUrr 10UIUT



the new science of education

Dewey brought a preconceived idea of eduction
education as the expression of phllosopy
quote pp...
The Social end of it --—--

or the Group as the mans and the stimulus

Eecause the child -was directed by the adult ( though he pretended
net to )in his acquisition of knowledge
because it was all built up round the group
DEWET NEVER UNDERSTOOD THE REaL NATURE aND CAPACITIES OF THE
CHILD .
FREEDOM AND REVELATION
Withe #ewey the child was really never free as an individual
to choose his ~wn work and keep at it at his own pace and. at his
own time - and individually .... contrast the project method
* Thus he could never build up a system of knowledge
from within
GOING- FROM HIS QaN- organised "Known " to the
individually acquired unknown
brom the Know to the Unknonw-----y e § --——--
BUT WHAT KIND OF aN KNOWN )) AND WHOSE ?
Wbo'etosot say ? it is the known
The pricnlole of Correlation was anexternal one
cf The child and the nine times table -

With Montessori it is the childs own individual
Exoerlencenot something forced uoon him by the Project Social
Group

THERE IS REaLlIZ (¢NO SUCH THING AS "GROUP KNOWLEDGE ™



Because Dewey had never seen the liberated child, working he
NEVERQ UNDERSTOOD THE TRUE N fURE OF THE WAX THE CHILD’S
MIND DEVELOPMENT -THE TRUE NATURE OF MENTAL EXPANSION

HE NEVER SAW THE INTENSE CONCENTRATION ' ATTENTION "
Never understood the nature of that vital construction

at the S5TENTRE  which accompanied the work at the PERIPHERY .

THE CENTRE AND THE PERIPHSR

Develops this - and in doing so make clear that
1) it is essentially an indiviual thing
2) a Sponatenous thing
3) - nothing to d© with the group stimulus
4) 1t was a “rasping “ from within f
5) It was not an instinctive thing --—--

— it was a purely Intellectual operation
6} It led. to those flashes of Illumination - Montesaori

explosions — which are essentially Individual acts
THE PSYCHOLOGY OF ATTENTION

Compare with what James said and prophesied
Quote Advanced, "thod p 133
compare with the child sucking
"the breast and jllk of the spirit
The Two apporached t© the door -
©pen from witjin snd not without
touching the motofe - ego
Known and Unknown again
Is it a known and unknown made by the teacher  ---- OR
Passing from an inner vital onknown in a living system
- things seen b which were therebefore but suddenly illum-

inated by a LIGHT FROM WITHIN (Advance p 150 The internal



THE NEW SCIENCE OF EDUCATION

The New Peadagogy and. the Necessity of Liberty

Advanced If there be a spiritual force working eithin the child.

by which he may ©pen the door of bis attention , the probslemof

pedagogy which necessarily presents itsel is a problem of liberty

, rather than a probelm of pedagogic art effecting the construction
of the child
ihe foundations of the New pedadogy are
a) the bestowal of nourishment suitable to his psychic needs by
;réraar&.inggsexternal objects — and—
b) treduness to respect liberty of develop,ent in the most perfect
manner possible .Advance P 162
Quote

The more aman's inner life shall have grown nromally

exercising Itself in accordance with the provident lawas of *Vrure
froming an individuality , the more richly will he be endowed with
a stronf will and a wall balanced mind

To be ready for a sfcuggle it is not necessary to have
struggled from ones birht ; but it is necessary to be stron

THE PREPaRATO NS OF LIFE ARE INDIRECT .

)) THE PREPARATION IN THE SECRET PIACES OF NATURE
excellent quote ... pl68 and | 67 Advanced

THE KNOAWN AND THE UNKNOWN
The vita llyknow inlside calls to unkone outside

Adv Method 1<3

The INSTINCTS AND INTELLIGENCE
3* Interest begins with primordial instinct thento a
dscerning interest - transforming an impulse to s conscious and

voluntary quest -f-Adv Method p 163

,and



INSTINCTS AND KEASON CONTD.

Quote d&v M p 163

"When the child has added a fcasrajciixKXiax cognition to the

prinltive impusle which drixss: directs his attention to the
extenral things , he has acquired other relations with the world , of
other forms of Interest 9%higher ):these are no longer those primit
ive ones which are bound up with a speicies of primordial iHisxast:
instinct ,but have become a discerning interest based n the conquests
of intelligence

It is true that all these new conquests are fundamentally and

profoundly based © psychical needs of the individual ; but the
intellectual interest ha now been added , transofrmlng khx an

impulse into a conscious voluntary quest

The KNOW AND THE UNKNOWN aGa IN

THE BEGINNING .

L'Ogether with the first pysichlcal exercises the first
co-ordinated congnitions will be fixed in the child’s mind and the
Known will begin to exist in hint_. , providing the first "germs of an
intellectual Interest , supplementing his instintcVle interest

BUT BUT ( referring to the ordinary jafcgon of known to

the unknown etc .... ( go on from here P. 162-3 Advanced )

FROM THE KNOAM  TO THE UNKNOWN

The progession from the known to the unknown does not pro
seed "o bject to object , as would be assumed by the master whodoes
not bring the development of ideas from a CENTRE mbut merely unite
the in a chian , wihtout any definite purpose , allowing the mind

to wander aimlessly , though bound to himself

ere , on tne other hand , the known establishes Jtaefl in th

Child as a COMPLEX SYSTEM OP IDEAS , which «as actively oenatructad

by the child himself , during a series of



senting In themselves an Internal formation a psychical growth

Advanced M 162- 63

THE MIND THAT KNOAS aND WANTS TO KNOW

When the mind acquires new knowledge in this vital manner passing
through the operation of a vitla Centre from the know to the

unknown --the operation is one ghich gives immense pleasure -

of a purely intellectual kind . generalisation says Emerson is
ids the Influx of divinity into the mind HENCE THE THILL THAT
ATTENDS",

This 1s the seeking for knowledge ©b se ( Vlrtus eequenda est
©b se — my mMatin primer )

This is what ™ewey - and most educationalists - don't under
stand and don’t believs - that the mind works © se . This is what
so surpised people at the beignning and does still when the realises
it. This is what Dr Ballard vailed the MIRACLE CF MONTESSORI
SEE MMp. 71

This means that all this talk and emphalsis on Re —enforcements
to Learnong 1is beside the point . Given the right circumstances -
the Eﬁg?ﬁgﬁd Environment , the Freedom from adult Interference and
che sympaiihsis Directress, the class goes by itself . The elan
vital - the force that makes 1t go - iIna Montessori class is just this
interest and joy which comes from the right use of the mind (
and we must remeber that the mind works along with the body )

THE TRUE CENTRE OF CORRELATION
XKisxHIHXM  This brings us to another important contrast
between Mand D, With Dewy Nig book p 95) the true center of
correlation is the vbhild's social activities | believe therefore in t

th™ socalled expressine of constructive activities as a center of

coreelataion . T



THE STIMULUS TO YIGRK —'WHERE DOEZ IT GOME FROM

( TOOL SUBJECTS )

Y/le have seen that with Montessori it comes from within - from
the very nature of the intellect - which is made t© know - and
OBSTACENnS BEING- REMOVED ~ ST THOMAS ) -must operate , as the ye
sees or the ear hears.

Tt is the munan mind - spirit - g£ng forht triumphant to
know - to build up a syteme ©f knowledge comparable to the wolrd.
wiht©u ( the world, within ans the world witnout ) Knwledge is an
essential indiviual thing - Aental expansion comes from within -
it is the illumination of experience by the light of the intellect

How different from "ewey . (Mypeadagogci crSed ) | believe

that the only true education comes through the stimulation the

STIMULATION OF THE CHILDS POWERS NU THE DEMANDS CF THE SOCIAL SITUaTIO
IN WHICH HE FINDS HIMSELF .THE CHILD IS THUS STIMULATED TO ACT
AS A MEMEBR OF A UNJTI
ur again
The child’s powers give the starting point for d.1 educaution

but we do not know what these powers mean until we can transflrom them
into their coial equivalent . If we elimintzte the social factor
from the child we are jsnty left only with an abstraction

The child s pweres are the starting point " — yes -
but how are we going to know what they are ....With Montessori
we must give the child individual freedom of choice and work in
~he ~repared Envriemnt — which is the REVEALING- ENVT. - the adult
interference having been removed . And then we see The real child
wwey never saw it $ust because of his preconceived odea that it must
be throuhg the group . It is not to be denied that in Deweyes
methof the it was nearer to the child real powers because he

gave a certain amount of activity



The Logical and Psychological Order

That the stories of the great Biblical events should come first, and
only after that the doctrines derived from them, seems so obviously the
right order that one is inclined to ewonder however it could have come to be
abandoned in favour of the Catiechism with its emphasis on purely verbal
memory.

It is interesting in this context to recall what it says in the New
Testament. It tells us that Our Lord chose His disciples ''that they might
be with Him”. Thereafter, day after day, week after week, and month after
month, they lived constantly in His company—somewhat after the manner of
an Eastern Ashram. In this way they were enabled to observe His reactions
to all sorts of situations, many of them difficult and unexpected. Ore
thinks, for example, of the remark of the young John, 'the Son of ThundePv?
after they had been ejected from an inhospitable village, *Lord wilt Thou
that we call down fire from Heaven upon them?" And the Master™ quiet reply,
"Thou knowest not of what spirit thou art (ofr. Or again, when they met the
funeral procession of the widow’s son in the street of Nainj or when at a
word from the Lord the winds and waves became instantly calm; or the manner
in which He dealt with the problem the Pharisees put before Him, when they
brought to Him the woman who had committed adultery; and one could mention
a score or more of other incidents.

It was only after this prolonged and infinitely variable and wonderful
experience of "being with Him"i so intimately, that the idea could dawn on
them that He was somebody wholly different from the rest of mankind; it was
only then that Peter, in answer to Our Lords query at Caesarea Philippi,
could give the memorable answer, "Thou art the Christ, the Son of the Living

when Our Lord said, "Will you also go away?'' Peter replied’,
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"To whom shall we go? Thou hast the words of Eternal Lifi*> It was only
after “Being with Him'" that St. John could write, "Our message concerns that
Word, who is Lifej what He was from the first, what we have heard about Him,
what our owmn eyes have seen of Him; what it was that met our gaze, and the
touoh of His handk”~T) (First Epistle 1-1). In the light of Our Lord’s deser-
tion by His disciples on the night of His Passion it is clear that the in-
vincibility of their Faith did not come until after the Resurrection. It
was the story of the empty tomb, and the subsequent appearances, which gave
full meaning to Our Lord’s statement to Mary of Bethany, ™I am the Resurrect-
ion and the Life™*"} So we see—always first, the event, and then afterwards,
its use as the foundation of an article of the Creed. And surely this is
the logical and psychological order to follow in religious instruction.
Fenelon sums up the matter in the following passage:
""Stories seem at first to require a long time in the

teaching, but the truth is they make the teaching much

shorter; besides a story is not a dry lesson like a page of

catechism in which the mysteries are separated from their

historical frame, and in the former times it was precisely

for this reason that children were taught through Bible

history. The magnificent method which St. Augustine ordered

to be used for unlearned people was not a method arranged by

him but was the very method practiced everywhere in the Church
from the beginning.*(Education des Filles—chapter VI)

The Best Stories in the World

As stories—simply as literature—the Bible stories are the most won-
derful in the world. Where could you find, for instance, anything more
gripping and dramatic than the story of Abraham setting off at the command
of God to offer up his only son as a Sacrifice? In one school where the
present writer taught it made such an impression on his class of four to
six year olds that, for days after,the children re-enacted the drama in

a little copse adjoining the playground during the morning break. The
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The Testimony of the Fathers

In the -writings of the Early Fathers it is made abundantly clear that
they regarded the Narrative Method, based on the Scriptures, as the best
foundation for religious instruction, la the book from which we quoted
above Father Tahon gives many passages from the early Fathers in support
of this metho(™-He quotes from Tertullian, St. Cyprian (d. 379), St. Cyrila
of Jerusalem (d. 386) who said, weven the most insignificant point of
Doctrine must not be taught without the help of Scripture.ii He quotes St.
Gregory Nazianzen as saying, 'To avoid working among thorns we have levelled
our soil; I mean we have imbued our hearers with Holy Scripture, as we our-
selves had been imbued with it; henceforth, let us take courage and begin
theological instructions.™

Passing over the others we come to St. Augustine. It was the great
Bishop of Hippo with his brilliant organizing genius who formulated the
Narrative Method. In a small treatise entitled "How to teach Doctrine to
the Unlearned,"” he says, "If you have to teach your hearers, you must do
so by narrative.”

"Your narrative must begin at the beginning of Holy Scripture, at that
very chapter which reads *In the beginning God created heaven and earth.*
Your narrative will come to an end only when you have finished telling the
story of the present times of the Church....But do not imagine that you
have to relate each one of the countless facts mentioned in the five books
of Moses, or in the books of Judges and Kings or , or in the Gospels
and in the Acts of the Apostles; nay, you have neither time nor need to
read or teach all that amount; you have rather to summarize the main lines
and leading facts of these stories; among them you will select those that

are the more marvellous and pleasing to your hearers and especially those
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that are mentioned in our Creed. Some of these f acts are, as it were, a
precious casket in which are mysteriously enshrined the articles of our
Faith; such events must not be quickly related and soon left out of sight,
but they must be considered for a good while, turned over and over, opened
out wide and clear and presented to the inquiries and contemplation of
your hearers. As to events of less importance you will relate them in a
brief survey and connect them with the main lines of your narrative, and
so you will go on, up to the events of the contemporary times of the Church.”
It is clear, from what St. Augustine says, that his efforts as far
as Doctrine is concerned-—are directed first to the understanding of it as
something which is born from the facts of the narrative, but not definlitely
first to the memorizing of a doctrine in an abstract definition. This does
not imply of course that there should be no memorizing; but the definition
and its memorizing should come after the understanding—thus following the

natural tendency of the mind.
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