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To Typisj
When you come to the end of the lonslsh quote from 

Dewev ( in four sections ) - please stop.The last words in that 
qupte are @ "Fourth Inidivual Attention " .

/  f '
f  At this point please stop the disc and go on as follows :

____

3 u M

P C

In all this we'see that D«wav had before him a quite definite 
f plan of research . £lie area of his enquiries was , within certain
limits , clear and definite f e knew before hand what he
was looking for #**3£5> was seeking definite answers to deflnte questions

/  vf** .  £
l -1;a siate of things quite normal in educational research . ]/

But with Mont ess or 1 the case was different 1 The wonderful/;
;...  .................. ..: J \ jf% 0success which she had recently had with her backward childrenwho/had

passed their examinations with almost the same degree of skill 
as nomal children - this experience had made her fed that if her 
idots could do as well as that there must be something veey wrong with
the ordinary methods of ts^chimgi#Hyertf'r'l®B'''hijrmal^x'^hldren™eowld 
bje—equalled by those with so much' lsss mentaT'-m .And for
some time she had entertained a vage idea that if the methods which 
she had used with backward children were applied with normal children 
there might be good relsts . For this reason she wi llin ly seized 
the opportunity, wwhich aibost came by chance ,of doing this f  

But she was not looking for nor even expecting ....
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M0NTES50RI ¿iND DEviET NOTES

They both agreed, on the value of Exoetlence and the necessity 

of Activity -----
but .,»•••

the Important t Ing Is what kind of experience---and
what kind of activity .

Both believed In " Continuity H
but again how different .
The principle of the HOOiC

Both believed In the necessity of Freedom
Talced of It a lot - but never understood It In the

sense that Monteeeorl aid - or the Kpnt child exprelences 

dally
Phis seen In the Followers - "the Sctlvlty School 

Aslo with Dewey It Is always a collective freedom 
freedom to wlk along together the same path - the

PROJECT under the collective guidance of the idult •

HO« »tea If rerent THE P R E Y E D  ESVIRONEKTN AMD THE ABSORBENT
H I N D __- and THE PREPARED P.tTHS TO CULTURE .

The Crux of the whole matter lles_ln^Th^_Ne|i^
HE w r e l a t i o n s h i p  -

Must be the |RS|a RED ENVIRONMENT FOR THIS ABSORBENT MIND
To realise It you have to see this child acting 

freely In the Prepared environ ment,,
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t̂ AcO-'-'lEc ■c< a/ ̂  

¡Á-v—A ha¿) cvuô ¿7
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the conditions
l) the children

underprivileged , dlsadvanted - 
poor , unkempt , undernoursihed , uncared for , undsiciplend 
littel vanala timid , shy , bewelledebd

defacing the walls etc .Quote description 
2- -L'heir parents

slum people - uneducatued , Illiterate , uncivilised 
gaining a precaslous living .

3 ) G-lven to Montessorl not as a teacher t© instruct 
as a doctor

4 The "^eachers " in charge .



"dlvlie Impatlence 11 that the truths which she has established 
may prevail *§•

These wrods were written as far bfcek as 1919 but 
the question is one of perennial interest « In fact it crops 
up with each fresh bareh of orthodox Christians as they 
come to be convin^ed^» through their own experience , of the 
characteristics of " normalised children * vpho have shed 
their !l déviatlons as a ©result ' i f ttralrr’̂PiT"1 1111M f"T1"*1
spontaneous work in the ordered and prepared environment of 
the Montessori school f Xt seems appropriate then to round
off this chapter .with
some direct quotations from Montessorl herself •

* There is evil in the nature of man . You may be sur- 
prosed to hear me speak thus * as I have so frequently 
been accused of false optimism . How many sermons have 
I not received from persons who$sy that Ida not take into 
account the fallen nature of man ; and that my children 
- uncorrected - will grow up criminals and find them­
selves in prison *

But this Is not true • I see it - this original 
sin - who would not see a thing so evident ? Xn the
depths of the human soul is the possibility of contin-Vv\ju«iU?5 fa? *»
uous decadence - from alza In balza( -from any a a to abyss 4 -
In fact there are Innate tendencls in man’s soul which 
lead to maladies of the spirit sometimes unknown even to 
ourselves- just as the germs of disease may work silently 
and unknown i This is the death of the spirit which



- including even His dtswlpiiEK parables - sprang up Impromptu 
out of passing events and conversations of the moment as they 
came into being. So it is in the good Montessori School. *
The Directress is ever on the watch for the psychological 
moment for presenting a new truth as occasions arise — which 
themselves are a part of "una vita che si svolge" (a life that 
unfolds itself)•

nThe Directress" said Montessori, "should be one who 
encourages: one who vivifies the environment, one who awakens 
the sleeping soul of the child. She must be like the sun in 
whose light we are able to see for ourselves what was always 
there, but which did not signify anything to us until the light 
came. Like the sun too, she gives the warmth of enthusiasm to 
foster growth; but (again like the sun) she leaves the actual 
growing to be done by the children themselves" • How truly is 
this also a description of Our Lord»s method. He was indeed the 
great encourager. How often does He greet His disciples with 
the phrase "Be of good cheer". He too wax a Light (as He still 
is) in which even the most trivial circumstances of life suddenly 
take on a new menking as they become illuminated by His teachingV
(cf. St Therese’s "Little Way")

The Montessori Materials 
and The Sacramental System compared.

If you watch carefully any small child that you happen to 
meet in house, garden or even in its perambulator, you will nearly 
always find that his tiny fingers are holding on to, and mani­
pulating some material object. It may be a stick, or a stone, 
or shell, or a flower, a bit of cloth, or anything else; but he 
will nearly always be "fiddling with something". Why is this?



Because this "Young Explorer" (see Chap. V - Ibid) at Nature*s 
imperious bidding, is studying these objects in order to abstract 
from them their various qualities - size, colour, height, texture 
and so forth. The child*s prolonged and repeated activities with 
these things is a sign of inner mental development. Exactly 
the same sort of thing happens in a Montessori School; but with 
thisdifference, that the objects with which the child is occupied 
have been specially thought out, and so constructed as to render 
such spontaneous investigation more easy and more profitable r- In 
the Montessori School we are constantly confronted with the same 
mysterious, and prolonged repetition of an action; but now it is 
with the prepared materials. We have been at some pains to point 
out elsewhere (Vol. I, pp 129 and 224) that this special kind of 
repetition is always accompanied by an inner mental development, 
either of the senses, or of the refinement of bodily movements, 
or of the intellect, or, as often happens, of all three together.

Now we have an almost exact parallel to this in the manner 
of the development of the spiritual life, especially amongst 
religious. The monk or nun repeats the same prayers, the same 
liturgical actions, day after day, and year after year; and 
similarly the course the various divisions in the Liturgical Year 
regeat themselves **■ with all their special devotions - with each new 
year. Everytime a priest says Mass he repeats the actions pre­
scribed by the canon with unvarying constancy. This unchanging 
repetition is imcomprehensible to those who do not understand its 
inner significance, just like the apparently unmei£aing repeti-t icn



of children mystifies others. But the reason is the same in 
both cases. The religious repeats the same prayers, the same 
actions, the same rites day after day, and year after year, with 
a secret and inexpressible joy because, by doing so, his inner 
spiritual life is becoming constantly renewed, and made richer 
and more meaningful; for as with the children these repetitions 
are accompanied by an inner growth.

Many years ago the present writer attended an informal 
talk on Montessori phychology by a Mrs. Lily Hutchinson who was 
then the headmistress of a London County Council School. Mrs. 
Hutchinson had been sent out by the L.C.C. in 1908, as their 
representative, to make a special study of the new Montessori 
Method which, at that time, had caused such astonishment in Rome.
She herself, was not a Catholic (nor for that matter wax the present 
writer, at that time) but it was remarkable that, in trying to 
explain the childrens long-continuous repetition with, and con­
centration upon, the Montessori materials, Mrs. Hutchinson said 
"We must remember that something unseen and mysterious is going 
on in the minds of the children, as an accompaniment to this 
external and visible activity with the materials. It is like 
what the catechism says of the external actions of a sacrament: 
they are »the outward and visible signs of an inward grace». We 
must not, of course, make the mistake of letting this comparison 
»run away with the bit in its teeth», i.e. of trying to read into- 
it a more complete similarity than really exists. The Sacraments 
of the Church and the activity which they stimulate and the 
growth they assist are a part of the supernatural life of the



>
Church, their aim being to assist the individual’s growth in Grace, 
But there is nothing supernatural about the assistance given by the 
Montessori materials to the child’s intellectual development - a 
point to which we shall return at the end of this chapter.

Exaggerations and Distortions.

The aim of this chapter is to substantiate the belief that 
Our Lord was aware of higher and nobler characteristics in children 
than we adults usually credit them with possessing. It goes 
without saying that if such qualities do exist in children, either 
potentially or "in fact”, Our Lord did surely know about them since 
it was He, as God, who created them. He "who knew what was in man", 
would as certainly know what was”in children”.

But at this point we must be on our guard again. If it is 
true - as we believe it is - that, hitherto, we have read too 
little significance into Our Lord’s sayings with regard to children, 
it would be an error equally great to read too much into them. 
Unhappily it cannot be denied that some of Montessori’s followers 
have fallen into this error. Having become acquainted with that 
striking "conversion” (to use Montessori»s phrase) from disorder to 
order, from disobedience to obedience, from dissipated energies 
to creative work - in short with all that group of psychological 
phenomena which can be sub under the title normalisation
through Work, these people have been so impressed that they have 
come to look upon the child as a perfect being; and have con— 
seq uently elevated him into a sort of Messiah.

It is not difficult to see how such persons have come to



adopt this extreme and exaggerated point of view. ’’The difficulty 
of writing soberly about Montessori and her work” says Mr.
Claremont (1) : ”is that it is only possible to a person who 
has not understood it. Directly the barest gleams of truth begin 
to penetrate all the world looks different: students and lecturers 

alike, pass into a state for which enthusiasm is hardly the word and 
religious fervour would be more appropriate”. (The New Era, 1958) 
From the very beginning it was like this. The ’’revelations” of 
those little slum children in the first Montessori schools were 
so astonishing, so breath-taking in their novelty and charm, that 
those educationists who at that time came to Rome, from all parts 
of the world, to study this ’’New Method” felt themselves obliged 
to speak in superlative terms , in order to convey the depth and 
astonishment of their impressions. Take Mrs. Sheila Radice, for 
example. She was then sub-editor of the «Times Educational 
Supplement”, and was sent out by that paper to Italy expressly to 
study dnd report on this new experiment by Dr. Montessori which 
was causing such a stir. She published the result of her ob­
servations on this subject, in a book entitled ”The New Children” .
Her opposite number, from the United States described his impressions 
under the equally arresting title - ”The Discovery cfthe Human Soul”.

If these people, who were comparative strangers to the 
movement, could write in this strain it is not surprising that 
some of Montessori’s more immediate followers, who had had longer 
and more intimate contact with Montessori»s work and ideals, should 
have gone even further in their extravagant and ardent expressions,



and enthusiastic hopes. To such as these, ”The New Child”, 
discovered by Montessori was looked upon as the Regenerator and 
Saviour of the Human Race to them* The Child (always with a 
capital ”Cn) became the final hope of humanity - the New Messiah.
In other words what they were proclaiming (and some of them still 
exist) was really a New Religion.

And the Creed of this new religion is simple and short: I 
believe in the Child, and in Montessori as his Interpreter”.
Mankind will be redeemed by and through this New Messiah, and the 
wished-for millenium will ariive when - and only when - the 
Montessori Method covers the land as the waters cover the sea.
All we have to do, then, is to prepare the right environment for 
the child, at each stage of his development, give him freedom to 
build up his personality in it; and hey prestot - a new race of 
supermen will inevitably appear on the planet. Thus all problems, 
individual, national and international, will be solved at a stroke, 
and the reign of universal peace and justice established on earth 
for ever rand ever, Ament

It must be confessed that Montessori herself, in her endeavour 
to proclaim the stupendous importance of her discoveries, expressed 
herself at times in terms so enthusiastic^ and figures of speech^ 
so extreme, that they were t̂ aken by themselves out of context 
susceptible of this kind of interpretation. For this reason it 
seems worth while to pause for a few moments« to place this whole 
matter in its true perspective.

The facttis that Montessori saw so vividly the immense harm



vthat is done, everywhere and continually all over the world, to 
0

children by wrong treatment by adults, and saw with equal clearness 
the immense amount of good that is immediately released in 
childrens characters when this erroneous relationship is put 
right, that she felt obliged to express herself in the most striking 
and arresting terms. We have already mentioned how the first 
observers felt the same urge to describe these things in super­
lative language: and one could give many more examples. For 
instance: in 1912, the London County Council sent the above 
mentioned Mrs. Lily Hutchinson to study the method in Rome. When 
her report was read at the committee appointed by the L. C. C. to 
consider it, one of its leading members, Sir John Garnett, rose 
and said, "Gentlemen, this is not a report: it is a rhapsody!"

Montessori was well aware of the danger that her expressions 
might be taken too literally. She said once: "Those who were 
associated with us in our desire to help the child, became aware 
that they had much to learn from him; and ended in a veneration 
verging on idolatory. This causes the question to be raised, *How 
far will this enthusiasm of yours carry you? Before long you will 
be starting a philosphy of the child, a religion of the child1.
This is not so, however, f or our love of the child has always been 
tempered by a scientific attitude". In a lecture on Adolescence, 
given in Rome some twenty years before she died, she made some 
observations that bear on this question:

"The idea that education is of great value as the means 
of bringing to birth a better society is not a new one. But



CHAPTER VI

The time has come - after this long and apparent ddigresssion 
o return to out main theme - thecomparIson between the educational 

ideas of ^©ntessori and Dewy®. It is quite clear both from his 
writings and from his practices Dewey never ealsised that the 

essence of Montessori(s work was - and is - the revelation of the 
heepr nature of the child which is usually hodden from us by a host 
of different deviations .If he had ever seen and lived with these 
"New Children "he would never have aid the things he did. about the 
nature of the child .( the phrase "the New children "by the way 
was the title of a book by Mrs sSheila *%dice who was sent out bjj 
the Londodn Times Educational Supplement to observe and report on 
the Children’s Houses in Roms -it Is a name which still comes 
spontaneously to the lips of those who see a good M©ntessor1 school 
for the fists time .)

It will suffice to make this clear if we take two quotations 
from these two eudcators and compare them .

P 63First Dewey . *n his The School and the Ch 1 Ld"BuaxügxK 4. 
Dewey says :-Little children® .......... objective and. or Intellectual
sort "

The other quotation - from Montsssori -is from the *Jectret of 
Qhi ldboos (ppI33-4)

The contrast in the wo views with regard to the nature of 
the child - expressed or implied. - is so obvious that comment is 
superfluous : they speak for the mselves . selected

PThis concentra ionof small children on objects rather than 
persons - such as theis tree year old child upon the cylinders - 
is no isolated phenomenon in the *%ntessori child : it is in fact 
one of the salient features in the Montessorl Method . We should 
note in passing that thlsorofound concentrât onwhlch is manifested



by all normalised lk>ntesso4 c M - I s ,  ' » l»aya': -acoolnnanlea by som® 
form of bodily actlclty - Vtfcher with’ the wh ole body as «hen a child 
washes a -table or with- the hands as In the ease' metn lone d above 
with the cylinders , A oolnt to which we shall return later «

is^mte claar that "ewey considered the then new Movement 
of the;Montsssori ferment not in the light of a total change of 
personality In the child - the emergence of the characteristics of 
the true ohlldhldden from us for the moat part bycharacterlelfces 

- such as Instability of attention P03sesslvsnsss etc ( see pa )
H« thinks 6f .it I purely In .terms of a “ethod of Education American 
teachers he sacy are concerned fcoknow the meaning of this agitation 
and are nrofesslonally carious to ascertain the worth of them ..... 
fhey § refer t examine a new "urogram elelment bu elemnet reserving 
the privilege of selecting snd rejecting as their Judgement declede .

..».They are not of the type com let’ely to let go of one 
Institution In orfer to seize another , The 'refer the safer pos­
ition of being reconstructors bf the old ” In all thsl It Kill 
be seen there is not the 4lightest:indication-that He is dealing 
with a real discovery of the very nature of the Child nor Is there 
any s«Khx Ind lea Ion that Ittlnatrlefts In his “ontessor ll AXamlnad 
to which "evby wrote the intoroductIon fr om which we have Just 
quoted ... t'-ere is equally no Indication that Kilpatrick had 
any Idea that amy such matter was Involved as the discovery1 of the 
true nature of the child *
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■  ia- ^ 1 6  'UiÂ t í;&SQ£ I ..T'iXa". ¿ai
iÈL*^ é r O ^ *  yi^j - '”T''îßc<—C^V .   -
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